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ABSTRACT

This study focused on role of phonics in early reading development and academic performance of primary school pupils in Ilorin South Local Government.  Survey research design was employed for the study and with the aid of convenience sampling method, 110 participant from five selected primary School in Ilorin South Local Government Kwara States. was selected as the respondent for the study. Well structure questionnaire was issued to the enrolled participants of which 110 of the instrument were retrieved and validated for the study. Data was analyzed in simple percentage using frequencies and tables. Findings from the study revealed that Phonics instruction helps the reader to map sounds onto spellings. It enables readers to decode words Decoding words through phonics aids in the development of and improvement in word recognition. The more words one recognizes, the easier the reading task. Thus Teachers can support learners with reading difficulties by Personalizing their learning path and with the the use of teaching and learning material help children to understand and acquire pronunciations as well as word recognition skills very well. The study therefore recommends that teachers should be patient, tolerant and have sympathy towards pupils‟ efforts and needs in learning English language aspect such as reading and comprehension. This would enhance teacher-student relationship, which is very vital in contributing to students learning and understanding. More so, English language teachers should include phonics exercise and other skills when teaching word recognition and pronunciation. Thus when teaching reading with the phonics method they should also judiciously combine other reading teaching methods (eclectic) since it help achieve maximum result.
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CHAPTER ONE
INTRODUCTION
Background to the Study

Phonics then is the system of instruction used to teach children the connection between letters and sounds (Snow, Bums, & Griffin, 2018). Although the relation of systematic phonics and word-recognition instruction to reading achievement is a much debated topic. Any enlightened discussion by advocates of such instruction emphasizes that it must be only a part of a total program of instruction (Snow, Bums, & Griffin, 2018). The main goal of such instruction is to help children figure out the alphabetic system of written English and become comfortable with that system as they become readers (Lyon, 2018). The authors of becoming a Nation of Readers (Anderson, Hiebert, Scott, & Wilkinson, 2015), written almost a decade ago, nicely described the goal, purpose, and limitations of phonics instruction: The goal of phonics is not that children be able to state the "rules" governing letter-sound relationships. Rather, the purpose is to get across the alphabetic principle, the principle that there are systematic relationships between letters and sounds.


Phonics ought to be conceived as a technique for getting children off to a fast start in mapping the relationships between letters and sounds. It follows that phonics instruction should aim to teach only the most important and regular of letter-to-sound relationships, because this is the sort of instruction that will most directly laid bare the alphabetic principle. Once the basic relationships have been taught, the best way to get children to refine and extend their knowledge of letter-sound correspondences is through repeated opportunities to read. Phonics then is the system of instruction used to teach children the connection between letters and sounds (Snow et al., 2019). We do want to warn the reader, however, that this term is entirely abused and has many different meanings to different people. A generally agreed definition may not be possible.


Teaching phonics is an aspect of the English language learning and according to Casey (2014), phonics is the guide to an alphabet system of transcription. Knowing the alphabet symbols for the sounds in a language makes it fairly easy to translate the spoken word into its written form, and vice versa, as long as there is a one-to-one correspondence between the sounds and the letter symbols. No alphabet is perfect in this respect, however, and the English language has far outgrown its original alphabetic representation. Its pronunciation and spelling have gradually changed over the centuries and a great many new words have been added from other languages with different phonics structures. A language is never static and changes are constantly taking place. Such words as laboratory, secretary, and schedule are pronounced quite differently in America than in England, and changes in the spelling of certain British words can be seen in such examples as favour and theatre which are becoming favor and theater in this country. Different pronunciations and dialects have developed in different regions in America, and one has only to examine the telephone directory to see many different ways the same name may be spelled. 


Grabe (2016) opined that our English alphabet of twenty-six letters is an imperfect sound-symbol code for our present-day written language. We use sounds in speaking which have no letter symbols of their own, such as /ch/in chin and /th/in that. We use various letters to represent the same sound: x or cks (box or sacks), for example, and we assign a number of sounds to the same letter symbols (the letter ‘a’ represents eight different sounds according to Webster's dictionary). A change in the position of a letter in a word may indicate a change in its sound, and so we have various patterns of letter sequences as an elaboration of our alphabet code. In some instances the spelling of a word has so little relation to the way it is pronounced that it is best to teach it as a "sight" word, but in general there is a close enough conformity between our spoken words and our graphic language symbols so that we can, and should, make good use of our heritage of an alphabet system in teaching our children to read and write. 


Phonics involves learning not only the letter symbols representing the vowel sounds, the consonants, the consonant blends, the digraphs, and the diphthongs used in our language, but also their variations in sound according to their position in relation to one another in a word-or even; if they are at the end of a word, in relation to the initial sound of the word which follows. The system includes the specific conventions which we employ in placing letters in a certain order in written words to indicate particular sounds which we use in speech but for which we have no differentiating symbols. Consider the differences in the sounds of each of the same first three letters in race and care, or the sounds of the same vowel letters in mate and meat. The sounds in these words are determined by the position of the letters, the pattern of letter sequences, (Jones (2018).


Certain children, according to Matthew (2016), seem to have special difficulty in remembering the order of letters prescribed by our alphabet system. These pupils can be recognized in their earliest attempts at reading and spelling by their propensity for turning letters and syllables around. (STREPHOSYMBOLIA is the technical term, meaning "twisted symbols.") They flounder hopelessly under purely "sight" methods of teaching, but most of them can be taught to read with the aid of a well-rounded systematic phonics approach, as our work with many hundreds of such remedial cases has proved throughout the years (Matthew (2006).


The experience of schools which start all of their pupils with alphabet phonics, strongly suggests that most word​ recognition problems will be prevented by this approach and that the level of achievement in reading and spelling will be higher, as a whole, in the primary grades. The value of phonics for all children is now recognized in almost all systems of teaching reading, as well as in remedial and preventive programs. 


Nigeria appreciates the importance of language as a means of promoting social interaction and national unity as well as preserving cultures (FRN, 2014). This is why it is placed first in the list of the goals and the curriculum of primary education respectively. Language is the most vital element for all forms of learning. It is the medium for giving, receiving, hiding and distorting information (Ogbuchi 2003). Language is therefore a social tool used by people to carry out the affairs of the society.


It is in recognition of the above facts that the Federal Government of Nigeria, in the National Policy on Education (FRN, 2014) recommends that the mother tongue or the first language (L1) should be the language of instruction at both the pre primary level and junior primary level, while English language (L2) becomes language of instruction from the senior primary school. The use of English as a medium of instruction from the senior primary school has adverse effect on the teaching and learning situation. Children are now required to speak, read and write, study and think in a language they are not familiar with.


The implication is that for the Nigerian primary school child, vocabulary knowledge and word recognition is problematic. These are important factors to reading development because if children cannot recognize written words they will not be able to extract meaning from them. Since they are second language readers, Nigerian primary school child learn with a bilingual second language and go through a complex process involving two languages, one of which is usually foreign to their natural speech habits, home background and culture (Alyousef, 2016).


Reading is one form of communication that must be developed in children right from their early years. It is an activity that every child engages in, from the day the child commences the educational career at the pre primary level then through the long years at primary, secondary and tertiary levels of education. Alyousef (2006) simply defined reading as a process of obtaining information from a text. It is a complex process that involves interaction or negotiation between the reader and the text, leading to fluency or automacity. Vacca and Vacca (2012) also see reading as a conversation, a give and take exchange between the reader and the text. In this context, reading is a meaning searching and meaning getting activity that involves the reader and the text leading to success both in and out of school. In this context, reading can be defined as the ability of the reader to get meaning from the author’s message in the text.


In the present information age children are expected to read text to learn. All text and examinations require their ability to read examination questions. Evidently, academic achievement of any kind is therefore closely tied to children’s reading ability. It is in view of this fact that Oyetunde (2019) in Ezema (2012) contends as follows: “Can you imagine what life is for school children who can’t read? I am sure you cannot bear to think of it. I can’t” The teaching of reading in our primary schools and the performance of pupils in public examination have been reportedly very poor. Thus, pupils performance in primary school examination in Ilorin South Local Government Kwara State for 2016-2020 revealed that the level of achievement pass in English language is average and this could be attributed to pupils’ reading at frustration level. 


The findings of United Nations International Children’s Education Fund (UNICEF) reading projects in public primary schools in the 10 UNICEF A field states of Anambra, Enugu, Benue, Akwa Ibom, Cross River, Rivers state, Bayelsa, Ebonyi, Imo and Abia state reveal that only few children can read fluently and respond to their reading and that primary six pupils can neither decode nor comprehend. In like manner, research findings have revealed that there is a serious problem of reading at all levels of education in Nigeria (Idogo, 2015, Alegbeleye, 2014). These researchers in their respective findings further revealed that a large number of elementary school pupils lack literacy skills especially reading which they require in their formal and non formal learning situations. Some of the pupils find it difficult to read and understand and some of them also show carefree attitude to reading (Adeniyi, 2010). Scholars like Idogo, (2015) and Ajayi, (2014) have traced the problem of reading skills to the weak foundation that pupils have in reading at the primary level. Researchers such as Kolawole, Adepoju and Adelore (2020) and Adegbite (2019) identified teacher choice of method as one of the main factors of poor performance in reading.

Most teachers unfortunately, do not understand the difference between teaching English and teaching reading. Actually, reading is done not to practice the reading skill but to practice and learn English language (grammar and vocabulary) through reading. In Nigerian public schools today, the spelling method and whole language are widely used in teaching reading. The Universal Basic Education Commission (2010) describes the spelling method as an approach by which children are taught to read the words by first spelling them. First they are taught to recognize individual letters of the alphabet, master them, and even sing them out so as to recall all the 26 letters individually. Thereafter they are taught to build up words by spelling them. This method is still widely used in many Nigerian schools. Some of the weaknesses associated with this method are that it makes children stick to spelling of all words in their effort to read, even much later in life. When this is an established practice children are essentially slowed down.


Secondly, the whole language method introduces connected words and sentences to learners. Children are not taught to first recognize individual letters, rather words and short sentences are presented as language units and the pupils are led to say what they mean. They are encouraged to memorize words as whole units, for instance the word “CAT” could be presented perhaps with the picture of that animal, and children are told to pronounce the word. They are never led to do the spelling. After successfully calling the name, they are led to practice writing the word by imitating what they see on the chalkboard or cardboard. Thereafter whole sentences follow. For instance, they see the picture of a cat running, and are asked what they can see the cat doing. Gradually they are led to read “THE CAT IS RUNNING” which is the caption below the picture. This method helps children to learn how to read ‘sight words” which are words that do not reflect the sounds of what they stand for. Examples of sight words are “the”, “said”, “find” etc.


The strengths of whole language method are quite obvious. First, it encourages children to begin to write early. Second, it gets them to be involved in connected print rather than stick to letters for long before connecting the letters to form words. An obvious weakness of this method is that children never acquire a full phonic foundation. That is, they are not quite able to decode unfamiliar words. It is like not being able to describe individual leaves that make up a large tree though they are able to describe the tree fully In spite of all these methods, in the views of Carle (2015), a lot of school children still have problems becoming good readers at the primary school level of education. There is therefore need to adopt a phonics reading strategy to see if there will be an improvement in the reading skills of primary school children.


The phonics method encourages children to begin reading through auditory training that is training their ears to recognize the sounds of letters, and associating these sounds and letters with the shapes of the letters in written form. This is of course carried over to the association of the letters and sounds with specific words which they learn in the process. The Manual for the Training of Federal Teachers Scheme (2010) describes the phonic method as a method of introducing the sounds of the language to children through words that can be related to such sounds. The phonic method teaches children to “sound out” new words. In most cases, they first learn what a letter stands for, and then learn to associate the sound and the letter to specific words. Literature tends to suggest that phonics method of teaching reading can be used to get young learners to master the skills of reading Moat (2015), Tompskin (2013) and Vacca (2018). Many of these literatures are alien. Nigerians live in a different environment with a different environment with a different culture. Also, there is lack of literature to show that such a study on the effect of phonics has been carried out within our cultural context especially in Ilorin South Local Government Kwara State.

Location could also be a factor in children’s acquisition of reading skills. The location of a school, according to Okoye (2019) has a significant effect on a child’s ability to study and perform at the level expected of the child. In the view of Abidogun (2015), the rural areas are seen as having the greater challenges concerning educational development than urban centres due to the peculiar socio-economic and institutional structures in the rural areas. Specifically, according to Okoye (2019), in Nigeria, most rural-based schools lack enough qualified teachers, are poorly equipped and lack basic amenities, all serving as inhibiting factors to good academic performance. It is quite obvious that the degree of interest and motivation a child derives from a learning environment may affect his performance.


Pupil’s characteristic such as gender has been linked to early measures of language and learning. Gender has been used to describe the behavior expected of an individual on the basis of being born a male or female (Mboto and Bassey 2014). Girls tend to have a slight advantage over boys in the early stages of vocabulary development (Tamis Le Monda and Rodriguez, 2018). Contrarily, Okeke (2019) posits that some socio-cultural impediments such as role stereotyping and the belief that reading is a male gender subject pose obstacles to female pupils participation in reading. On the other hand, Gambell and Hunter (2000) claim that boys do less well than girls in reading, almost regardless of the criteria used to assess competency. Boys predominantly held negative attitudes towards reading stating that reading is boring and feminine activity (Clark and Akerman, 2006). Research on reading has indicated that actually there may be sex differences. Two major theoretical explanations have been given, namely inherent biological differences or maturational differences between males and females and cultural or environmental sources (Okeke, 2019). While some researchers claim male superiority to reading, others claim female superiority. But there is no universally accepted view. This study intends to find out the truism or otherwise of this view.


For the primary school child, word recognition is the foundation of the reading process; this explains why words are the building blocks of comprehension (Gough, 2015). It is also true that the overall goal of reading is comprehension, but without the ability to recognize words in continuous text accurately, this goal cannot be achieved. (Oyetunde and Muodumogu, 2019) More also, it has been observed by the Universal Basic Education Commission (2010), that the area of phonics, which has close affinity to the ability to read efficiently and speak intelligibly has not been properly addressed. Hence this study is motivated by the desire to adapt phonics method in the teaching of word recognition in primary schools in Ilorin South Local Government. 

 Statement of Problems

The primary focus is on what the phonics method is. The work intends to find out what it entails, how it should be used, and what results are expected through it. These are issues which this research intends to tackle in this project. For every method of teaching any concept, there are bound to be several others which have been tried before it. So, for introducing reading to learners, what other methods existed before the phonics method was introduced and what does it entail, this work intends to examine two other methods that were in general practice before the phonic method was ever thought of. Thus, this project intend to discover why these two methods are not sufficient in improving reading, hence the attempts to use phonics to improve reading               

Purpose of the Study


The purpose of this study is to look at what phonics entails i.e. the concept of phonics, the meaning and the approaches. This project work also intends to explore ways of teaching phonics to younger children in primary schools. The overall aim of this project is to find out the effects of teaching phonics in primary schools.
Research Questions 
1. What roles does phonics play on primary school students reading skills in Ilorin South Local Government Kwara State? 

2. What is the effect of phonics on English language learning in Ilorin South Local Government

3. Comparing phonics to its precursors, which aids in English language learning more in Ilorin South Local Government Kwara State? 

Significance of the Study


The essence of this study is to highlight the relevance of phonics in the learning of English language. It is the believe of these researchers that the findings in this study will help teachers teaching phonics in developing new methods, skills and approaches in teaching phonics to primary schools pupils. 

Findings of this study would be of immense benefit to primary school teachers as this would enhance their enthusiasm for the use of phonics towards the achievement of pupils’ word recognition skills. Profound understanding on phonics reading strategy on pupil’s academic achievement would spur teachers on the need to update their knowledge, skills and abilities through seminars and capacity building workshops. It would also be beneficial to pupils as it would enhance pupils’ interest in reading and also make them to be phonemically aware by engaging them in activities that would help in building their vocabulary and word recognition skills.

Curriculum planners on the other hand would benefit from the findings of this study as they need to have profound understanding of phonics reading strategy on pupil’s academic achievement. Such understanding will be utilized in the planning of the curriculum and budgetary provisions of facilities and staff development on training and retraining of teachers in order to facilitate teaching and learning within and outside the classroom. Finally, this study will be beneficial to government. It will serve as a useful intervention for them. It will in turn necessitate the organization and training programmes for new primary school teachers and lecturing of old teachers on the techniques needed for effective use of phonics reading strategy.  

Scope and Delimitation 


The scope of this study is limited to the roles of phonics in early reading primary school level. The study is to be carried out in Ilorin South Local Government Kwara State.

Definition of Terms 

Phonics: involves matching the sounds of spoken English with individual letters or groups of letters. For example, the sound k can be spelled as c, k, ck or ch. Teaching children to blend the sounds of letters together helps them decode unfamiliar or unknown words by sounding them out
Phonics Instruction:  facet of reading instruction which leads the child to understand that printed letters in printed words represent the speech sounds heard when words are pronounced 

Phoneme--The smallest unit of sound in a language.

Grapheme--A written or printed letter-symbol used to represent a speech sound or 

Psycholinguistics--The study of the relationship between language and the cognitive or behavioral characteristics of those who use it

Constructivism--The view that children do not internalize knowledge directly from the environment but construct it from within by going through one level after another of being wrong.

Semiotics--A general theory of signs and symbolism, usually divided into the branches of pragmatics, semantics, and syntactics.

Whole Language--"Language is kept whole, not fragmented into skills; literacy skills and strategies are developed in the context of whole, authentic literacy events, while reading and writing experiences permeate the whole curriculum; and learning within the classroom is integrated with the whole life of the child"

CHAPTER TWO

LITERATURE REVIEW


In this chapter, relevant studies are reviewed, the review are done under the following sub-heading: 

· Concept of Phonics
· Speech Sounds: Vowels

· Language Development in Children
· Types of Phonetics

· Roles of Phonics in English Language 

· Phonetic Representation

· Different Phonics Approaches

· The Precursors of Phonic Method

· The Major Steps

· Integrating Reading and Oral Skills
Concept of Phonics 


Phonics instruction helps children learn the relationships between the letters of written language and the sounds of spoken language. Children are taught, for example, that the letter n represents the sound /n/, and that it is the first letter in words such as nose, nice and new.

According to Mckenna and Watkins (2016), phonics refers to a method for teaching speakers of English to read and write the language. Phonics involves teaching how to connect the sounds of spoken English with letters or groups of letters (e.g., that the sound /k/ can be represented by c, k, ck, ch, or q spellings) and teaching them to blend the sounds of letters together to produce approximate pronunciations of unknown words.


Phonics is a widely used method of teaching to read and decode words. Although it is not without controversy. Children begin learning to read using phonics usually around the age of five (5). Teaching English reading using phonics requires students to learn the connections between letter patterns and the sounds they represent. Phonics instruction requires the teacher to provide students with a core body of information about phonics rules or patterns.


Phonics method is a method of introducing the sounds of the language to children through words that can be related to such sounds. The method encourages children to begin reading through and auditory training i.e.  training their ears to recognize the sounds of letters, and associating these sounds and letters with the shapes of the letters in written form. This is of course carried over to the association of the letters and sounds with specific words which they learn in the process.


The phonics method teaches children to ‘sound out’ new words. In most cases, they first learn what a letter stands for, and then learn to associate the sound/letter to specific words. For example, when children have been taught to recognize and pronounce the letters f, p, t, b, m, s, d, etc., and then they are introduced to the short vowels, e.g. a, e, i, o, u, they could be led to combine letters to form short words, e.g. fat, fit, mat, met, bat, bet, bit, but, etc. In this way, they are led to creatively form words. This is the base for teacher’s practice of which letters to combine to arrive at such words. This is the base for teacher’s practice of writing just the consonant letters, e.g.  F-T, M- T, T-P, etc., and telling children to fill them up to form words. Writing the letters and then the short words in their exercise books then follows, (Matthew (2016).


The process encourages the children to acquire an automatic recognition of the letters and their respective sounds. They merely need to see the letter flashed to them and they would be able to pronounce these, almost on an automatic basis. 


As can be seen, this method has its several strengths. First is that children learn the sounds of the letters and then associate one with the other. In this way, they learn that the letters merely stand for the letters. It is the sound that really matters, that gives the meaning. If this is well done by the teacher, most of the inconsistencies of the English spelling would be overcome. Secondly, they are taught to be creative, to form words from cues provided and later to form sentences that could match pictures. 


According to Jones (2011), phonics is the system of associating letter symbols with speech sounds, but what letters with what speech sounds? After we have learned to read, we become accustomed to thinking of all words as groups of printed letters rather than primarily as sequences of sounds. When we hear a familiar word, we see it clearly in its printed form, but we might have difficulty in analyzing it in terms of units of speech sounds. It is here then that an acquaintance with PHONETICS, the science of speech, may be of some assistance. Some forty significant speech sounds, called phonemes, have been identified. They can be differentiated by their acoustical properties, the way they are produced by the vocal organs, and their functions, making speech sounds into intelligible words. (Speech sounds are indicated in this text by letter symbols enclosed in diagonal lines), Jones (2011). 

             Adults cannot remember the early stages of their own speech development and they speak as others do. Kleiman (2015), states that, they (the adults), are unconscious of the many mechanical adjustments of the speech organs that are taking place constantly as they talk, and they do not realize the difficulties children may have in learning to reproduce the speech sounds which they hear. In some children, speech development comes rapidly-in others, more slowly. Some are talking at the age of one year, according to Inman and Homey (2008) others not until after two years. Many first-graders still cannot produce a good /r/ or /th/; some still confuse pronouns, the forms of irregular verbs, and even the order of words in sentences. Others, who can make all of the speech sounds separately or in short words, omit or distort them in longer sequences and cannot be easily understood when trying to tell a story. Even college students (and unfortunately some teachers) sometimes retain a slight lip or defective /r/, of which they usually are unaware. Some of these students may need the help of a speech therapist with a through training in phonetics and its application to the correction of speech defects. The study of phonetics is of great value to the teacher of phonics, although the approach and the objectives in teaching oral language and written language are quite different, (Inman and Homey (2018).

Speech Sounds: Vowels 


Speech sounds may be classified as vowel sounds and consonants sounds. According to Inman and Homey (2008), vowel sounds are voice sounds unobstructed by lips, teeth, tongue, or other organs. When a doctor wants a clear view of your throat, he asks you to say "ah", a vowel sound. The vowel sounds are "open" sounds; they are the sounds on which we speak. Inman and Homey (2018) went ahead to establish that, every syllable we utter is formed around a vowel sound; we could not pronounce a word without the sounds we call vowel sounds. The mouth cavity serves as a resonance chamber for these sounds, and their quality is determined by slight changes in the position of the tongue, the tenseness of the lips, ere. The vowel sounds differ in different languages and in different dialects and they vary among different speakers. Two closely blended vowel sounds are called a diphthong. 


The terms "long" and "short" are used to designate the two principal sounds represented by the vowel letters a, e, I, o, u. The long sounds, indicated in the dictionary by a bar over the letter (called a ma' cron), are the same as the names of the letters except in the case of /u/. Long /u:/ is pronounced like a long double ‘o’ in many words, and in some of the newer dictionaries, its name-sound is indicated by a symbol for long oo, preceded by the consonant y. As a vowel symbol, Y usually represents the same sounds as /i;/ the letter w sometimes replaces u in combinations of vowels (au – aw, ou – ow).


The vowel sounds in at, ed, it, ox, and up are designated as the short sounds of the vowels and are usually indicated by a curved mark called a breve, but are left unmarked in certain dictionaries. The terms "long" and "short", however, are complete misnomer. There is no consistent difference in the duration or "length" of these pairs of vowel sounds. Moreover, the long and short sounds of the same vowel are not related to one another by any family resemblance in present-day English. The short sound of the letter i is actually related to the long e sound (i as in police), and short e to the long a sound (e as in cafe; as these long vowels are pronounced in European languages today. In general, the lips and tongue are more relaxed and less tense in producing the so-called short-vowel sounds. 
Language Development in Children 
           Children are born without any memories of specific language symbols, spoken or written, as established by Berker and Torgeson (2015). They went ahead to state that, children normally have the capacity to acquire any language to which they are exposed, according to their own innate developmental timetables. During their first five or six years, usually spent in the home, children learn to understand to reproduce many hundreds of words in the language which they hear. The introduction of the written form of  language-reading, writing, and spelling generally begins with the child's entrance into school at the age of ​about six years; at that age, children of all races in all countries have been found ready, by and large, for instructions in the art of written communication, although there are many individual variations. 

             From an early age, almost all children enjoy listening to stories and looking at picture books and some are interested in the shapes and names of letters, and even in printed words, long before they enter school. According to Berker and Torgeson (2015), Kindergartens find out that some of their pupils are eager and able to learn the names and sounds of letters, while almost every child can print his first name before entering school. It is in the primary one, however, that most children will be introduced to reading and writing, and it is there that they need to become thoroughly acquainted with one of the most useful educational tools-the alphabet code and the phonics approach to reading and spelling. Since all teachers can read and spell with considerable proficiency, it might seem a simple matter for them to impart these skills to their pupils. Few adults, however, can remember their own first steps in learning to read or can put themselves in the beginner's place. They are apt to expect the child to read as they read, deriving meaning directly from printed word forms which adults recognize automatically as a result of many years of practice. It is sometimes helpful for adults to review the various steps traversed in their more recent learning of some new language skill, like mastering the keyboard chart of the typewriter or beginning a foreign language with a different alphabet. They undoubtedly found it necessary to learn the individual letters before attempting to combine them into letters. Similarly, it seems expedient for most children to learn to read, write and spell by starting with the letters of the alphabet and their sounds and then to proceed step-by-step to the recognition and reproduction of letter combinations in words, and of words in sentences, Berker and Torgeson (2015).


In the following pages we will outline the order and methods of presenting the phonics units which we have "found most useful in many years of practical teaching experience. First, we would like to discuss the background of phonics a little further.

Types of Phonetics


Phonetics – the study of the sounds that form human language – can be divided into two categories. The first type of phonetics, articulatory phonetics, examines the speech organs and processes by which humans produce sounds; the focus is on the speaker of language. The second type of phonetics, acoustic phonetics, focuses on the sound that is produced when a person speaks; the aim of acoustic phonetics is to understand the acoustic properties of speech, and how that speech is perceived by the listener’s ears.

Articulatory Phonetics


The first type of phonetics, articulatory phonetics, examines the sounds of human language at the source of their production. It looks at how a person forms his words. Particular parts of the human body, referred to as “organs of speech,” are used to articulate words. The organs of speech include the voice box, the lungs, the oral cavity, the nasal cavity, the pharyngeal cavity, the tongue, the teeth, the glottis, the lips and the inner surfaces of the mouth. The airflow needed to produce sound comes from the lungs, and is passed through the mouth and or nose, with the glottis, tongue, and teeth being used to alter the airflow to create different sounds.

Place of Articulation and Voicing


In articulatory phonetics, linguists look at the place of articulation of various sounds; the place of articulation refers to where the expelled air blocked, thus creating particular sounds. For example, the teeth are a place of articulation; when a person places his tongue against his teeth to make a particular consonant sound, this is referred to as a “dental stop.” Articulatory phonetics also refers to voicing; sounds that do not use the vocal chords are voiceless, while sounds that use the vocal chords are voiced. For example, when a person forms a “t,” he is not using his vocal chords, so this is referred to as a “voiceless dental stop.” But when he uses his vocal chords to make noise while forming a “d,” this is called a “voiced dental stop.”


The field of articulatory phonetics is a subfield of phonetics that studies articulation and ways that humans produce speech. Articulatory phoneticians explain how humans produce speech sounds via the interaction of different physiological structures. Generally, articulatory phonetics is concerned with the transformation of aerodynamic energy into acoustic energy. Aerodynamic energy refers to the airflow through the vocal tract. Its potential form is air pressure; its kinetic form is the actual dynamic airflow. Acoustic energy is variation in the air pressure that can be represented as sound waves, which are then perceived by the human auditory system as sound. 


Sound is produced simply by expelling air from the lungs. However, to vary the sound quality in a way useful for speaking, two speech organs normally move towards each other to contact each other to create an obstruction that shapes the air in a particular fashion. The point of maximum obstruction is called the place of articulation, and the way the obstruction forms and releases is the manner of articulation. For example, when making a p sound, the lips come together tightly, blocking the air momentarily and causing a buildup of air pressure. The lips then release suddenly, causing a burst of sound. The place of articulation of this sound is therefore called bilabial, and the manner is called stop (also known as a plosive).

Acoustic Phonetics


While articulatory phonetics focuses on the speech organs used to produce the sounds of human language, acoustic phonetics focuses on the sound properties of human speech. Acoustic phonetics also looks at audio perception of speech, examining how different sounds are perceived by listeners. In the study of acoustic phonetics, a phonetician looks at the frequency that a sound produces, the amplitude spectrum of the sound, and the duration of the sound. These factors are used to describe the sound acoustically.


Acoustic phonetics is a subfield of phonetics which deals with acoustic aspects of speech sounds. Acoustic phonetics investigates time domain features such as the mean squared amplitude of a waveform, its duration, its fundamental frequency, or frequency domain features such as the frequency spectrum, or even combined spectrotemporal features and the relationship of these properties to other branches of phonetics (e.g. articulatory or auditory phonetics), and to abstract linguistic concepts such as phonemes, phrases, or utterances.


The study of acoustic phonetics was greatly enhanced in the late 19th century by the invention of the Edison phonograph. The phonograph allowed the speech signal to be recorded and then later processed and analyzed. By replaying the same speech signal from the phonograph several times, filtering it each time with a different band-pass filter, a spectrogram of the speech utterance could be built up. A series of papers by Ludimar Hermann published in Pflügers Archiv in the last two decades of the 19th century investigated the spectral properties of vowels and consonants using the Edison phonograph, and it was in these papers that the term formant was first introduced. Hermann also played back vowel recordings made with the Edison phonograph at different speeds to distinguish between Willis' and Wheatstone's theories of vowel production.


Further advances in acoustic phonetics were made possible by the development of the telephone industry. (Incidentally, Alexander Graham Bell's father, Alexander Melville Bell, was a phonetician.) During World War II, work at the Bell Telephone Laboratories (which invented the spectrograph) greatly facilitated the systematic study of the spectral properties of periodic and aperiodic speech sounds, vocal tract resonances and vowel formants, voice quality, prosody, etc.

Auditory phonetics

Auditory phonetics is a branch of phonetics concerned with the hearing of speech sounds and with speech perception. It thus entails the study of the relationships between speech stimuli and a listener’s responses to such stimuli as mediated by mechanisms of the peripheral and central auditory systems, including certain cortical areas of the brain.


Auditory phonetics studies how humans perceive speech sounds. Due to the anatomical features of the auditory system distorting the speech signal, humans do not experience speech sounds as perfect acoustic records. For example, the auditory impressions of volume, measured in decibels (dB), does not linearly match the difference in sound pressure. 


The mismatch between acoustic analyses and what the listener hears is especially noticeable in speech sounds that have a lot of high-frequency energy, such as certain fricatives. To reconcile this mismatch, functional models of the auditory system have been developed

Roles of phonics in English languages 

Phonics plays a crucial role in English language learning, primarily by establishing the connection between sounds (phonemes) and letters (graphemes). This method helps learners decode written words and encode their thoughts into writing, fostering reading and writing skills. Phonics also supports comprehension, vocabulary development, and spelling abilities.  (Karchmer 20016)
Here's a more detailed look at the roles of phonics:

· Decoding and Reading Fluency:
Phonics teaches children to recognize letter sounds and blend them together to form words, enabling them to decode unfamiliar words and read fluently. 

· Encoding and Spelling:
Understanding phonics helps learners identify the correct letters and letter combinations needed to spell words, improving spelling accuracy and ability to write. 

· Phonemic Awareness:
Phonics develops phonemic awareness, the ability to hear, identify, and manipulate individual sounds in words, a foundational skill for reading. 

· Vocabulary Development:
By sounding out new words, children can build their vocabulary and expand their reading comprehension. 

· Improved Comprehension:
Strong decoding skills, developed through phonics, allow children to focus more on the meaning of what they are reading, leading to better comprehension. 

· Support for English Language Learners:
Phonics can be particularly helpful for English Language Learners (ELLs), as it provides a systematic approach to learning the sounds and letter combinations of English. 

· Foundation for Literacy:
Phonics lays a strong foundation for literacy development, equipping children with the skills they need to become confident and successful readers and writers. 

Phonetic Representation


Most linguistics use the International Phonetic Alphabet to represent all the sounds of human language. The IPA has a particular written symbol to represent every sound, and every variation of sound, that occurs in languages across the globe. The IPA is a useful tool for linguists and students of language, because a linguist who knows the IPA can read the transcription of any language and be able to reproduce the words correctly, even if they are from a language he has never learned or heard before.

Different Phonics Approaches
Synthetic phonics:- Synthetic phonics is a method employed to teach phonics to children when learning to read. This method involves examining every letter within the word as an individual sound in the order in which they appear and then blending those sounds together. For example, shrouds would be read by pronouncing the sounds for each spelling "/ʃ, r, aʊ, d, z/" and then blending those sounds orally to produce a spoken word, "/ʃraʊdz/." The goal of synthetic phonics instruction is that students identify the sound-symbol correspondences and blend their phonemes automatically, (Berker and Torgeson (2015).

Synthetic Phonics uses the concept of 'synthesising', which means 'putting together' or 'blending'. Simply put, the sounds prompted by the letters are synthesised (put together or blended) to pronounce the word.
Synthetic phonics, also known as blended phonics or inductive phonics, is a method of teaching English reading which first teaches the letter sounds and then builds up to blending these sounds together to achieve full pronunciation of whole words.

Synthetic phonics refers to a family of programs which aim to teach literacy through the following methods: 

· Teaching students the correspondence between graphemes and phonemes.

· Teaching students to read words by blending: identifying the graphemes in 
the word, recalling the corresponding phonemes, and saying the phonemes 
together to form the sound of the whole word.

· Teaching students to write words by segmenting: identifying the phonemes 
of the word, recalling the corresponding graphemes, then writing the 
graphemes together to form the written word.


Synthetic phonics programs have some or all of the following 
characteristics: 

· Teaching grapheme-phoneme correspondence out of alphabetic order, 
following an order determined by perceived complexity (going from easiest to hardest to learn).

· Teaching the reading and writing of words in order of increasing 
irregularity, teaching words which follow typical grapheme-phoneme 
correspondence first, and teaching words with idiosyncratic or unusual 
grapheme-phoneme correspondence later.


Synthetic phonics programs do not have the following characteristics:

· Encouraging students to guess the meaning of words from contextual clues.

· Encouraging students to memorise the shape of words, to recall them by sight.

· Teaching grapheme-phoneme correspondence on an ad-hoc basis and as applied to particular groups of words, when these words arise in other forms of reading instruction.

Analytical Phonics

Analytical phonics, according to Biems, Roe and Ross (2016), is used to make children analyze sound-symbol correspondences, such as the ou spelling of /aʊ/ in shrouds but students do not blend those elements as they do in synthetic phonics lessons. Furthermore, consonant blends (separate, adjacent consonant phonemes) are taught as units (e.g., in shrouds the shr would be taught as a unit).


Analytical phonics practitioners do not teach learners to pronounce sounds "in isolation" as is the practice with Synthetic Phonics. Furthermore, consonant blends (separate, adjacent consonant phonemes) are taught as units (e.g., in the word 'shrouds' the shr would be taught as a unit). Some analytical phonics programs (referred to as analogy phonics) teach learners to break-down words into their common components which are referred to as the "onset" and the "rime". In the word "ship", "sh" is the "onset" and "ip" is the "rime" (the part starting with the vowel). In other words, analytical phonics teaches the learner to say /sh/ - /ip/ (ship) and /sh/ - /op/ (shop), whereas synthetic phonics, teaches the learner to say /sh/ - /i/ - /p/ (ship) and /sh/ - /o/ - /p/ (shop). In analytical phonics, learners are also taught to find the similarities among words (e.g. man, can, tan, fan, and ran), whereas synthetic phonics devotes most of its time to learning the letter/sound relationships (i.e. grapheme/phoneme).
Analogy phonics


Analogy phonics is a particular type of analytic phonics in which the teacher has students analyzes phonic elements according to the phonograms in the word. A phonogram, known in linguistics as a rhyme, is composed of the vowel and all the sounds that follow it in the syllable. Teachers using the analogy method assist students in memorizing a bank of phonograms, such as -at or -am. Teachers may use learning "word families" when teaching about phonograms. Students then use these phonograms to analogize to unknown words, (Berker and Torgeson (2015).


The method of analogy-based phonics allows children to learn to use parts of word families to decode words they don't know by identifying the parts of the words that are similar to words that are familiar. For example, the child may use their background of knowing the word green to read the word screen.
Embedded phonics 


Embedded phonics is the type of phonics instruction used in whole language programs. Although phonics skills are de-emphasized in whole language programs, some teachers include phonics "mini-lessons" in the context of literature. Short lessons are included based on phonics elements that students are having trouble with, or on a new or difficult phonics pattern that appears in a class reading assignment. The focus on meaning is generally maintained, but the mini-lesson provides some time for focus on individual sounds and the symbols that represent them. Embedded phonics differs from other methods in that the instruction is always in the context of literature rather than in separate lessons, and the skills to be taught are identified opportunistically rather than systematically, (Jones (2018).


Owing to the shifting debate over time, many school systems, such as California's, have made major changes in the method they have used to teach early reading. Today, most teachers combine phonics with the elements of whole language that focus on reading comprehension. Adams and the National Reading Panel advocate for a comprehensive reading program that includes several different sub-skills, based on scientific research. This combined approach is sometimes called balanced literacy, although some researchers assert that balanced literacy is merely whole language called by another name. Proponents of various approaches generally agree that a combined approach is important. A few stalwarts favor isolated instruction in synthetic phonics and introduction to reading comprehension only after children have mastered sound-symbol correspondences. On the other side, some whole language supporters are unyielding in arguing that phonics should be taught little, if at all, (Jones (2008).
Systematic phonics 

Systematic phonics is not one specific method of teaching phonics; rather, it is a family of phonics instruction that includes the methods of both synthetic phonics and analytical phonics. They are "systematic" because the letters, and the sounds they relate to, are taught in a specific sequence; as opposed to incidentally or on a 'when-needed' basis. However, in most instances, the term systematic phonics appears to refer to synthetic phonics because of the specific instruction methods it uses. (In the United Kingdom, the term "systematic phonics" is "generally understood as synthetic phonics" according to the reading review which was conducted in 2016.)


Systematic phonics does not include methods such as embedded phonics  and  phonics mini lessons which are found in the Whole Language approach and the Balanced Literacy approach.

The Precursors of Phonic Method

The Spelling Method 


According to Jones (2018), spelling method is the approach by which children are taught to read words by first spelling them. First, they are taught to recognize individual letters of the alphabet, master them, and even sing them out so as to recall all the 26 letters individually. Thereafter they are taught to build up words by spelling them. This method, so named us for lack of a better name, was very popular in Nigerian schools and it is still widely used in many schools.


We can today identify several weaknesses associated with it. Quite obvious is that it makes children stick to spelling of all words in their efforts to read, even much later in life. When this is the established practice, children are essentially slowed down. You cannot become a fast reader when you have to spell most significant words in a passage. Needless to say, this is one reason why, most Nigerian are slow readers.


Of course, it can be claimed that when children start with this method, they would naturally, i.e. after practicing for long, go on to recognize whole words which they do not have to spell. But then, the tendency remains to pause for long moments on new words which they spell mentally if not audibly. Thus, today, it is generally accepted that this method is not the very best in getting children to learn to read.

Whole Language Method 


This method introduces connected words and sentences to learners (Jones (2008). Children are not taught to first recognize individual letters, rather words and short sentences are presented as language units and the pupils are led to say what they mean. They are encouraged to memorize words as whole units, for instance the word’ ‘CAT’ could be presented perhaps with the picture of that animal, and children are told to pronounce the word. They are never led to do the spelling. After successfully calling the name, they are led to practice writing the word by imitating what they see on the cardboard or chalkboard.


Thereafter, whole sentences follow. For instances, they see the picture of the cat running, and are asked what they can see the cat doing. Gradually they are led to read ‘THE CAT IS RUNNING’ which is the caption below the picture. This method helps the children to learn to read ‘sight words’, which are words that do not exactly reflect the sounds of they stand for. Examples of sight words are ‘the’, said’, ‘find’, etc.


The strengths of whole language method are quite obvious. First, it encourages children to begin to write early. Second, it gets them to be involved in connected print rather than stick to letters for long before connecting the letters to form words. 


Thirdly, it allows children to form sentences on their own before stabilizing them to the exact sentence written for a particular action in a picture. For instance, in the example referred to above, i.e. that of a cat running, a child may say ‘A CAT IS RUNNING’, and he would be correct. The teacher it is who would have to gradually lead him to see the specific article ‘THE’. Later, the child would recognize the word ‘THE’ when it is used, (Higgins and Boone (2011).


An obvious weakness of this method is that children never acquire a full phonics foundation. That is, they are not quite able to decode unfamiliar words. It is like not being able to describe individual leaves that make up a large tree though they are able to describe the tree fully. When we balance things, we would accept that the strengths of this method are far greater than its weaknesses, (Higgins and Boone (2011). 
The Major Steps 

According to Cooper and Couper (2020),, who are authorities on the concept of phonics method, most teachers adopt the following order when using the phonics method.

1. You should start by teaching the learners alphabet letter names and sounds, starting with the consonant sounds b, c, d, f, g, h, j, k, I, m, n, p, q, r, s, t, u, v, x, y, z.
2. You should then blend the sounds of the various consonants br, cr, dr, fr, gr, pr, wr, bl, cl, fl, gl, pl, scr, str, sm, sn, sp, sc, sk, etc. 
Follow up with short vowel sounds: a, e, i, o, u. always teach short vowel Sounds first, i.e before the long vowels: (a - apple, e - elephant, i- igloo, o- octopus, u - umbrella) 
4. Teach the children the digraph sounds: sh, ch, th, who Here, two letters combine to make a totally different sound. 

5. Next, introduce the double vowel sounds: ai, ea, ee, oa. These are pairs that say the name of the first vowel. Other double vowel sounds: oi, oo, ou, ow· Silent e: silent is bossy, it doesn't say anything but makes the vowel before it say its own name

6. Finally come up with the R controlled vowel sounds: ar, er, ir, or, ur. Notice that er, ir and ur make the same sound. 


Those then are the steps advocated by those two authorities and, although there could be variations suggested by some other educators, this can be said to be the general pattern.
                                                                                                               What Words Should the Teacher Prefer? 

In introducing the sounds and thus the letters, as outlined above, the teacher has a wide range of words to use. Definitely, the set of words found in one book would differ from another found in a different book. This is because examples used by different authors and by different teachers would reflect materials found in different places. Notice for example that the two authorities, Tom & Shelley Cooper, cited above use the word 'igloo' in introducing the letter 'i' or the sound Ii/. Would you, or must you, introduce this word to your pupils in Nigeria? Certainly not! This is because the word 'igloo' would be very strange in this country. The word is from the Eskimo people of northern Canada, and it is peculiar to them being the type of house suited for their very cold environment. Rather than use such a word, it would be more meaningful to use a word with which our children are likely to be familiar, e.g. ink, insect, iron*, etc, (Karchmer 20016). We have an asterisk (*) against the word 'iron'. Why? This is to warn us that we need to exercise caution here. Notice that the words introduced should ideally begin with the sound being taught. In presenting the /i/ sound, the word 'iron' does not adequately reflect the sound /i/. The initial sound in 'iron' is /ai/ and not really /i/; so this word might not be very suitable. 

          Generally speaking, according to Jones (2011), we would counsel our teachers to adopt the following policy in deciding on which words to use: 

a. Words with which the children are familiar, especially those that represent objects that can be found around the classroom. 

b. Preferred words that represent concrete objects rather than abstract concepts. 

c. Where words stand for actions, prefer actions that can be easily demonstrated in the classroom. 

d. In most cases, let pictures go along with the words taught. 

iIntegrating Reading and Oral Skills 


All authorities in language teaching the world over recognize that language skills ha to be taught integratively. By this is implied that each of the various skills of language (listening, speaking, reading and writing cannot be taught in isolation. You cannot, for instance, teach reading while you are not speaking to the learners. Nor can you direct at learners write out an essay without first talking to them and indeed writing the directives   on the board for them to read. So, the generally recognized four skills of language are so intricately interrelated, (Higgins and Boone (2011).

What should be the implications of this for learners and their teachers? With specific reference to the two skills covered in this book, those of reading and orals, the teacher should regard each lesson as designed to cater for the skills of listening [i.e. the part of the pupils], of speaking [on the parts of both the teacher and the pupil and of reading [on the part of the pupils]. In actual fact, normal every day use language demands that all skills be involved in activities.



Let us illustrate what is being stressed through a simple example. Take for instance the teaching of the letter 'p'. According to the guidelines provided earlier on, this letter could be introduced through words beginning with 'p', words with which pupils are sufficiently familiar. You may think of 'pot', 'pail', 'parrot', 'pit', 'pen', etc. These are words for which you can provide illustrations, and which could lend themselves to sentence formation on the part of pupils. In presenting each of the words, it is essential to ensure that your own pronunciation is accurate. This is an essential demand of Oral English teaching: that the teacher's model should be phonologically correct. 


Having presented the letter and the accompanying word, the pupils are expected to respond. Their attempt should be accurate. We cannot say because we are teaching the skills of reading we would accept any form of response from the pupils. In all ramifications of the exercise, from recognition of the sound/letter, to the reading of the word and consequently to the reading of the sentence, accuracy in pronunciation js demanded. Bear this in mind throughout the various modules and units whether the specific focus is on reading or on orals.   This brings to mind the age-old question of whether lessons for pupils should be rigidly marked for a particular topic or even subject. On one side of the divide are authorities who believe that a lesson for addition in mathematics should be for that only and for nothing else. Such advocates would not quarrel with a teacher whose spoken English is fraught with serious grammatical errors, so long as he is teaching the correct concept of addition. And if during that class the pupils themselves make serious errors of pronunciation and of grammar, they need not be checked, (Higgins and Boone (2011).
                                                                                                              
At the other end of the divide are authorities who believe that every lesson should cater for all the education needs of learners. Thus the mathematics teacher should be prepared to check learners' spoken and written errors; the English language teacher should integrate concepts of environment, space travels, stocks and shares, etc., into comprehension classes. Furthermore, such authorities would prefer to see no boundaries between the various disciplines, because in every day human activities there are no rigid boundaries between the various areas of specialization. This is a manual that recognizes that boundaries between the various disciplines are actually artificial and in particular that there should be no rigid boundaries between the various skills of language. 


So, the teacher should regard the use of phonics primarily for the promotion of reading skills, but generally for the encouragement of the skills of reading, listening and speaking. And because phonics method actually directs that pupils should write the letters and later the words and sentences, then it is for the promotion of the skill of writing too. 

CHAPTER THREE

RESEARCH METHODOLOGY
Introduction

This chapter describes the research design, research population, sample and sampling procedure, instrument for data collection, validation of research instrument, procedure for data collection and method of data analysis.

Research Design 

This research type is the survey study aimed at asserting the role of phonics in early reading development and academic performance of primary school pupils in Ilorin South local government


The study utilized a survey approach which is a form of descriptive method. Akande, J.A. & Orji, E. U (2013) observed that survey research design focuses on people and their beliefs, opinions, attitude, motivation and their behaviours. The main purpose of using this design is to describe the characteristics of the population in the study.

Population of Study


The population of study comprised of teachers and pupils of L.E.A Primary School in Ilorin South Local Government. They are both male and female. Akande, J.A. & Orji, E. U (2013) see population in research as the target which the researcher is interested in studying and also she intends to obtain information and conclusion.

Sample and Sampling Technique 

The simple random sampling procedure was adopted in using the population of the study. However, five arms of classes were selected. The sample consists of 150 primary school pupils. 
Instrument for Data Collection 

The instrument used for data collection in this study was structured questionnaire. The questionnaire items were generated though a review of available literature.


The questionnaires were made up of two sections. section A contains the bio data of the respondents such as school name, age, sex, and class. section B was designed to role of phonics in early reading development and academic performance of primary school pupils in Ilorin South Local government. A four point likert scale rating of strongly agreed, strongly disagreed, agreed and disagreed were used which enable the respondents to indicate the extent of agreement or disagreement with the items used in the questionnaire. 
Validation of the Instrument


Questionnaire was validated by the supervisor. However, the reliability of the instrument was determined by the statistical analysis of the data which is calculated from the study. The simple percentages were used to determine the reliability of the instrument.  

Method of Data Analysis and Interpretation

The statistical method or instrument used to analyze the data collected was simple percentage and tables serve as framework on which interpretation and conclusions were based on. Therefore, the closed ended likert questions Strongly Agreed (SA) and Agreed (A) were grouped as Agreed and all the Strongly Disagreed and disagreed were grouped as Disagreed. Mean score was used to analyze research questions. 

CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS

Introduction

This chapter present the data collected from the questionnaire administered on the school where the study was carried out using percentage of presentation.

Data Presentation and Analysis 
One Hundred and ten (110). Questionnaires were distributed and were dully completed and returned. The people selected for sampling include students from primary I -3 of the school. From the data collected, the following information was gotten: 

Table 1: Sex of Respondents 
	Class
	Male
	Female
	Sum
	Percentages

	Primary 1
	19
	16
	35
	32%

	Primary 2
	20
	25
	45
	41%

	Primary 3
	11
	19
	30
	27%

	Total
	50
	60
	110
	100%


Source: Field Survey, 2025

Table 1 above shows that the total numbers of male interviewed were 50, while female were 60 in all the three classes. This means that the female constitute the highest number in the population. However, the study is able to display gender sensibility especially that the issue of study concerned all the sexes.

Table 2: Age of respondents 

	Class
	9-10
	11-13
	14-15
	Sum
	Percentages

	Primary 1
	5
	10
	14
	35
	32%

	Primary 2
	11
	21
	13
	45
	41%

	Primary 3
	9
	9
	12
	30
	27%

	Total
	50
	60
	
	110
	100%


Source: Field Survey, 2025

Table II above indicate that the age of respondents were classified broadly into Primary 1-3. The table shows that majority of the respondents fall within the age brackets of 11-13 represented by 60 respondents. 

Table 3: Responses to whether teaching of phonics is included in English curriculum. 

	Class
	Yes 
	No

	Primary 1
	25
	10

	Primary 2
	40
	5

	Primary 3
	22
	8

	Total
	87
	23


Source: Field Survey, 2025

Table III shows that 87 respondents in three classes agreed that the teaching of phonics is included in the English curriculum, while 23 respondents disagreed. 

Table 4: Responses on whether learning phonics has affected their reading and writing skills. 

	Class
	Yes 
	No

	Primary 1
	4
	31

	Primary 2
	6
	39

	Primary 3
	3
	27

	Total
	13
	97


Source: Field Survey, 2025

Table iv above indicates that 13 responses in the three classes agreed that learning phonics has affected their reading and writing skills, while 97 respondents disagreed that learning phonics has not affected their reading and writing skills. 


Table 5: Responses to whether they find it difficult to spell and pronounce certain English words without checking the dictionary. 

	Class
	Yes 
	No

	Primary 1
	29
	6

	Primary 2
	36
	9

	Primary 3
	15
	15

	Total
	80
	30


Source: Field Survey, 2025

Table v above indicate that 80 responses in the three classes agreed that they find it difficult to spell and pronounce certain English words without checking the dictionary while 30 respondents disagreed that they don’t find it difficult to spell and pronounce English words without checking the dictionary. 

Table 6: Responses to whether they can recognize all English vowel and consonant sounds. 

	Class
	Yes 
	No

	Primary 1
	10
	20

	Primary 2
	40
	10

	Primary 3
	20
	10

	Total
	70
	40


Source: Field Survey, 2025

Table vi above Indicates that 70 respondents in the three class agreed that can recognize all English words and consonant sounds, while 40 disagreed they cannot recognize all English vowel and consonant sounds. 

Table VII: Response to whether they find it difficult to transcribe certain English words.
	Class
	Yes 
	No

	Primary 1
	27
	8

	Primary 2
	36
	9

	Primary 3
	10
	20

	Total
	73
	37


Source: Field Survey, 2025

Table vii above indicate that 73 respondents in the three classes agreed that there find it difficult, to ‘transcribe certain English words, while 37 disagree there do not find it difficult to transcribe certain English words. 


Table 7 Re:sponse to whether there do not understand’ or were not taught how to transcribe certain English words. 

	Class
	Yes 
	No

	Primary 1
	29
	8

	Primary 2
	43
	3

	Primary 3
	26
	4

	Total
	95
	15


Source: Field Survey, 2025

Table viii above indicates that 95 respondents in the three classes agreed that they don’t understand or that they were not taught how to transcribe certain English words, while 12’ disagreed that they do understand and that they were taught ‘how to transcribe certain English words. 

Table 8: Response to whether if phonics allows them to master basics reading skills. 

	Class
	Yes 
	No

	Primary 1
	21
	14

	Primary 2
	36
	9

	Primary 3
	19
	11

	Total
	76
	34


Source: Field Survey, 2025

Table ix above indicates that 76 respondents in the three classes agreed that phonics allow them to master basic reading skills, while 34 disagreed that phonics does not allow them to master basic reading skills. 

CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary 


this study was carried out to find out the role of phonics in early reading development and academic performance of primary school pupils in Ilorin South Local Government.  After embarking on the study, the findings reveal some fundamental factor in the school which promote and encourage phonics teaching and learning in the school. In addition, the teaching of phonics in this school is so devastating that there is the urgent need for all English teachers to get involve in other to find solution to the menace. 


From the study carried out in the three classes, sit was discovered that phonics teaching is an acceptable way for pupils or student, which is highly encourage by teachers in the school. From our findings, we discovered that the teaching of phonics helps the pupils or student in order for them to upgrade their reading and writing skills. 



Another reason discovered from the study is the way students learn how to spell and pronounce certain English words without checking the dictionary. The more the pupils learn phonics it becomes very easy for them to know how to spell and pronounce certain English words without checking the dictionary.
So in that connection pupils will not find it difficult to learn how to spell and pronounce certain English words. 



Another thing that promote phonics is the way pupils and students are connected to all English vowel and consonant sounds and the way phonics skills help children recognize words and decode new written words to their spoken forms. The major findings of this study in term of the method of phonics teaching at lower level is the way phonics teaching is effective in the process of learning how to read and write, how it teaches children the relationship between sound and letters. In the area of this components which need to be integrated as children learn to read for example, students who cannot recognize or describe written words, cannot read fluently, or don’t understand the meanings of words will be limited in their text-comprehension abilities. Reading meaningful texts at appropriate levels of difficulty is one way for children to increase their vocabulary and practice their phonics skills. To construct meaning from written texts skilled readers bring together all the components of reading in combination with their prior knowledge about what they are reading. 


Conclusion 


The study concludes that phonics teaching is a common phenomenon at lower level. This practice has identified with the students from time immemorial due to several development in the way phonics were taught and classroom teachers surrounded in the school. Children, students and the general public uphold the practice simply because of the fact that the teaching of phonics favours them. With the modernized society, the practice has over the years resulted to problems of some sorts. The need to change the situation should be tackled head long before things get worse. It was generally agreed that for the students to develop and progress, phonics teaching must be encouraged, while children and students should embrace phonics learning. 
Recommendations 

i. 
Word reading in sentences or longer texts versus reading words in 
isolation also requires more study. 

ii. 
Provision of Instructional program that will ultimately help students with reading disabilities. 

iii. 
Based on the research carried out, there is need for a competent a teacher who will handle the aspect of the phonics. 

iv. 
Average learners should be motivated during class period when 
teaching 
second language. 

v. 
Pronunciation is a motor skill that needs practice 

vi. 
Incorrectly articulated consonant will affect the production of vowels, as 
vowels will affect consonants. 

vii. 
Students therefore require steady practices and trainings. 
Suggestion for Further Study


For successive research in this area, the following suggestions were made:

Efforts to carry out this type of research in other Primary schools, should be considered.  Role of Phonics in early reading development and academic performance of primary pupils in Ilorin metropolis Kwara State. 
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QUESTIONNAIRE

KWARA STATE COLLEGE OF EDUCATION, ILORIN

DEPARTMENT OF ENGLISH

ROLE OF PHONICS IN EARLY READING DEVELOPMENT AND ACADEMIC PERFORMANCE OF PRIMARY SCHOOL PUPILS IN ILORIN SOUTH LOCAL GOVERNMENT

Dear Respondents,


This questionnaire is designed to investigate the role of phonics in early reading development and academic performance of primary school pupils in Ilorin South Local Government. The data you supply would be treated with absolute confidentiality and used for research purposes only.

Section A: Demographic Information 

Name:

Name of School:

Class:  

Sex:

Age:
SECTION B:

Questionnaire Item
	S/N
	STATEMENT 
	YES
	NO

	1.
	Does the phonic taught in primary schools in Ilorin South Local Government?
	
	

	2.
	Does the phonics instruction influence the reading skills of primary school students in Ilorin South?
	
	

	3.
	Does the level of reading proficiency among primary school students in Ilorin South who receive phonics instruction?
	
	

	4.
	Are there differences in reading skills between students taught with phonics and those taught with other methods in Ilorin South?
	
	

	5.
	Does the challenges do teachers face in implementing phonics instruction in Ilorin South primary schools?
	
	

	6.
	How does phonics instruction affect English language learning among students in Ilorin South Local Government?
	
	

	7.
	Does the level of English language proficiency of students taught with phonics in Ilorin South?
	
	

	8.
	How do teachers in Ilorin South apply phonics in English language lessons?
	
	

	9.
	Are there differences in English language learning outcomes between students taught with phonics and those taught without it in Ilorin South?
	
	

	10.
	Does the challenge affect the use of phonics in teaching English in Ilorin South?
	
	

	11.
	Does the main differences between phonics and its precursor methods of teaching English in Ilorin South?
	
	

	12
	How effective is phonics compared to its precursors in improving English language learning in Ilorin South?
	
	

	13.
	Does the evidence exists on student performance when taught with phonics versus precursor methods in Ilorin South?
	
	

	14.
	 How do teachers in Ilorin South perceive the effectiveness of phonics compared to earlier methods?
	
	

	15.
	 Does the factors influence the success of phonics and its precursors in English language learning in Ilorin South?
	
	








lxx

