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SOCIAL STUDIES (DM)

CHAPTER ONE: INTRODUCTION

1.1 Background to the Study

Social Studies is an integrated subject that plays a crucial role in the development of responsible citizenship and social understanding among students. It is designed to help learners understand human society, social values, culture, and how to effectively participate in civic life. Despite its significance, the teaching of Social Studies in many junior secondary schools is often teacher-centered, relying heavily on lectures and rote memorization. This approach tends to limit student engagement, creativity, and critical thinking.

Creative arts, which include activities such as drawing, painting, music, drama, storytelling, poetry, and role-playing, can be valuable tools for enhancing the teaching and learning process in Social Studies. These methods make learning more engaging, interactive, and enjoyable for students. They help bring abstract concepts to life and allow students to express their understanding in diverse and imaginative ways.

Education in the 21st century emphasizes creativity, innovation, and learner-centered pedagogical strategies that promote active learning. Social Studies, as a core subject in the junior secondary school curriculum, is designed to equip learners with the knowledge, skills, and values required to function effectively as responsible citizens. It is an interdisciplinary subject that draws from history, geography, government, economics, sociology, and anthropology to foster civic competence and social understanding.
In recent years, educators and curriculum developers have advocated for the integration of creative arts into the teaching of Social Studies. Creative arts—such as drawing, music, dance, drama, storytelling, puppetry, poetry, and role-playing—are powerful tools that can enrich classroom instruction. They provide opportunities for learners to engage with content in a participatory and meaningful manner, especially in subjects like Social Studies that involve human experiences, societal issues, and cultural practices.
Creative arts allow students to visualize and internalize abstract concepts, express their understanding in diverse ways, and develop empathy and critical thinking. For example, enacting historical events through drama, creating posters to depict societal problems, or composing songs about civic duties can make Social Studies lessons more memorable and impactful.
Despite the recognized benefits of using creative arts in teaching, many Social Studies lessons still rely heavily on traditional methods such as lectures, textbook reading, and note dictation. This raises concerns about whether teachers truly perceive creative arts as effective teaching tools, and whether they are willing or able to use them in their classroom practice.
Therefore, this study explores the perceptions of Social Studies teachers regarding the use of creative arts and investigates the extent to which these methods are being utilized in junior secondary schools. It also seeks to identify the types of creative arts commonly employed and the challenges that hinder their integration into classroom teaching.
1.2 Statement of the Problem
The goal of Social Studies is not only to transmit factual knowledge but also to nurture values, attitudes, and participatory skills necessary for societal development. However, the conventional methods employed by many teachers often fail to promote these objectives effectively. Students are frequently disengaged, and their ability to apply Social Studies knowledge to real-life situations is limited.
Creative arts have been identified as a means of making learning more engaging and meaningful. However, their integration into the teaching of Social Studies is not widespread. Several questions arise: Do teachers see creative arts as valuable tools in Social Studies instruction? Are they using them regularly in the classroom? What specific forms of creative arts are being employed? What obstacles prevent their use?
These concerns highlight a gap in both research and practice. While curriculum documents may encourage creativity, the actual classroom implementation depends largely on teachers' perceptions and abilities. If teachers do not appreciate or feel confident using creative arts, students may miss out on valuable learning experiences. Thus, this study addresses a critical problem by examining the current perceptions and practices of Social Studies teachers concerning the use of creative arts.

The goal of Social Studies is not only to transmit factual knowledge but also to nurture values, attitudes, and participatory skills necessary for societal development. However, the conventional methods employed by many teachers often fail to promote these objectives effectively. Students are frequently disengaged, and their ability to apply Social Studies knowledge to real-life situations is limited.
Creative arts have been identified as a means of making learning more engaging and meaningful. However, their integration into the teaching of Social Studies is not widespread. Several questions arise: Do teachers see creative arts as valuable tools in Social Studies instruction? Are they using them regularly in the classroom? What specific forms of creative arts are being employed? What obstacles prevent their use?
These concerns highlight a gap in both research and practice. While curriculum documents may encourage creativity, the actual classroom implementation depends largely on teachers' perceptions and abilities. If teachers do not appreciate or feel confident using creative arts, students may miss out on valuable learning experiences. Thus, this study addresses a critical problem by examining the current perceptions and practices of Social Studies teachers concerning the use of creative arts.
However, the extent to which teachers perceive and utilize creative arts in the Social Studies classroom remains unclear. Some teachers may lack the confidence, training, or resources needed to integrate these creative methods into their teaching. Others may not recognize the relevance of creative arts in a subject perceived to be factual and theory-based.

This study is designed to examine teachers’ perceptions of the use of creative arts in teaching Social Studies, the extent to which they use such methods, and the challenges they face in implementing them in junior secondary schools.

1.2 Statement of the Problem

Despite the increasing emphasis on interactive and student-centered learning, many Social Studies classes in junior secondary schools still follow traditional methods of instruction. These methods often result in passive learning, low retention rates, and minimal student engagement. Creative arts have the potential to transform the way Social Studies is taught by fostering creativity, imagination, and active participation. The purpose of this study is to assess the perception and use of creative arts by teachers in the teaching of Social Studies in junior secondary schools. The specific objectives of the study are to:

1. Examine teachers' perceptions of the use of creative arts in teaching Social Studies.

2. Determine the extent to which creative arts are used in teaching Social Studies.

3. Identify the types of creative arts commonly used by teachers in Social Studies instruction.

4. Investigate the challenges that hinder the use of creative arts in the teaching of Social Studies.

However, it is uncertain whether Social Studies teachers perceive creative arts as useful and whether they are effectively using them in their classrooms. Challenges such as inadequate training, lack of instructional materials, time constraints, and curriculum demands may hinder their use. This study seeks to explore these issues and provide insight into teachers' views and practices regarding the use of creative arts in teaching Social Studies.

1.3 Purpose of the Study

The main purpose of this study is to investigate the perception and use of creative arts by teachers in the teaching of Social Studies in junior secondary schools. Specifically, the study seeks to:

1. Determine teachers’ perceptions of the use of creative arts in teaching Social Studies.

2. Assess the extent to which creative arts are used in Social Studies classrooms.

3. Identify the types of creative arts commonly used in teaching Social Studies.

4. Explore the challenges teachers face in integrating creative arts into Social Studies instruction.

1.4 Research Questions

The study will be guided by the following research questions:

1. What are the perceptions of teachers regarding the use of creative arts in teaching Social Studies?

2. To what extent do teachers use creative arts in their Social Studies classrooms?

3. What types of creative arts are commonly used by teachers in teaching Social Studies?

4. What are the challenges faced by teachers in using creative arts to teach Social Studies?

1.5 Research Hypotheses 
If the study involves quantitative analysis and statistical testing, the following hypothesis may be tested:

· H₀ (Null Hypothesis): There is no significant relationship between teachers’ perceptions and their use of creative arts in teaching Social Studies.

· H₁ (Alternative Hypothesis): There is a significant relationship between teachers’ perceptions and their use of creative arts in teaching Social Studies.

H₀: There is no significant relationship between teachers’ perceptions and their use of creative arts in teaching Social Studies.

1.6 Significance of the Study

This study will be beneficial in several ways:

· To Teachers: It will help them reflect on their teaching practices and consider how incorporating creative arts can make their instruction more engaging and effective.

· To Curriculum Planners and Policy Makers: The findings will inform decisions regarding teacher training, curriculum development, and the provision of instructional resources that support creative and participatory teaching.

· To Educational Administrators: The study will highlight the challenges faced by teachers and inform strategies to support professional development and innovation in teaching.

· To Researchers and Scholars: It will contribute to the body of literature on creative teaching methods and offer a foundation for further studies on creative arts in education.

· To Students: Ultimately, improved teaching methods that incorporate creative arts can enhance student engagement, understanding, and academic performance in Social Studies.

· To teachers: It will help them reflect on their current teaching practices and consider how creative arts can be used to improve student learning outcomes.

· To curriculum developers and policy makers: It will provide data that can inform teacher training programs and curriculum revision to promote the use of creative teaching methods.

· To school administrators: The findings can guide the provision of resources and professional development opportunities.

· To researchers: It will serve as a reference for further research on innovative teaching strategies in Social Studies and other related fields.

1.7 Scope of the Study

This study focuses on junior secondary school Social Studies teachers in [Insert specific location, e.g., Ilorin West Local Government Area of Kwara State]. It investigates their perception and use of creative arts in teaching Social Studies. The study does not cover other subjects or other levels of education.This study is limited to junior secondary school Social Studies teachers in [Insert Study Area, e.g., Ilorin West Local Government Area, Kwara State]. It focuses on their perceptions of creative arts, how often and in what ways they use these methods in the classroom, and the barriers they encounter. The study does not cover primary or senior secondary schools, nor does it extend to other subject areas outside Social Studies.
1.8 Operational Definition of Terms

· Creative Arts: Forms of artistic expression such as drama, music, drawing, role-play, storytelling, and visual arts used as instructional tools.

· Perception: Teachers’ opinions, attitudes, or beliefs regarding the relevance and effectiveness of creative arts in teaching.

· Social Studies: A subject taught at the junior secondary level that focuses on the study of human society, citizenship, and cultural understanding.

· Use of Creative Arts: The practical application or integration of artistic methods and resources in lesson delivery.
CHAPTER TWO: LITERATURE REVIEW
2.1 Introduction
This chapter reviews relevant literature on the perception and use of creative arts in teaching Social Studies. It presents conceptual clarification, theoretical underpinnings, empirical studies, and identifies gaps in the existing literature. This chapter reviews relevant literature on the concepts of Social Studies and creative arts, the integration of creative arts into classroom teaching, teachers’ perceptions and attitudes toward these methods, and the challenges associated with their use. The review is organized under the following headings:
· Concept of Social Studies
· Objectives of Teaching Social Studies
· Concept of Creative Arts
· The Use of Creative Arts in Teaching
· Teachers’ Perception of Creative Arts in Teaching
· Challenges in Using Creative Arts in the Classroom
· Theoretical Framework
· Empirical Review
· Summary of the Literature Review
2.2 Concept of Social Studies
Social Studies is an integrated discipline that draws knowledge from various fields such as history, geography, economics, government, and sociology to promote citizenship education and societal development. According to the National Policy on Education (2014), Social Studies aims to instill in students the values, attitudes, and skills necessary for responsible and active participation in society.

Social Studies is an interdisciplinary subject aimed at preparing learners to become responsible, informed, and active citizens. It integrates content from various disciplines—history, geography, economics, civics, and sociology—to address social problems and instill democratic values in students. According to Mezieobi (2008), Social Studies is concerned with helping students develop an understanding of human relationships and their social environment.
It is a subject that encourages critical thinking, participatory learning, and moral development. Thus, it plays a crucial role in nation-building and societal transformation, particularly in multicultural and developing societies like Nigeria.
The subject is learner-centered and focuses on helping students understand the social environment, appreciate cultural diversity, and solve societal problems through informed decision-making. It promotes critical thinking, democratic values, social responsibility, and civic engagement.
2.3 Objectives of Teaching Social Studies

Social Studies is an interdisciplinary subject aimed at preparing learners to become responsible, informed, and active citizens. It integrates content from various disciplines—history, geography, economics, civics, and sociology—to address social problems and instill democratic values in students. According to Mezieobi (2008), Social Studies is concerned with helping students develop an understanding of human relationships and their social environment.
It is a subject that encourages critical thinking, participatory learning, and moral development. Thus, it plays a crucial role in nation-building and societal transformation, particularly in multicultural and developing societies like Nigeria.
The core objectives of teaching Social Studies at the junior secondary level include:
1. Developing in students an understanding of their social environment.
2. Promoting civic responsibility and participation in democratic processes.
3. Instilling respect for cultural diversity and national unity.
4. Encouraging critical thinking, creativity, and problem-solving skills.
5. Fostering desirable values such as honesty, cooperation, tolerance, and patriotism.
These objectives emphasize not only cognitive development but also affective and psychomotor domains—making the integration of creative arts relevant and effective in achieving them.
2.4 Concept of Creative Arts
Creative arts refer to the various forms of artistic expression that include music, drama, dance, drawing, painting, storytelling, poetry, and role-play. They allow learners to express ideas, emotions, and experiences in imaginative and symbolic ways.

Creative arts refer to forms of artistic expression that involve imagination, innovation, and original thinking. These include:

· Visual arts (drawing, painting, sculpting)

· Performing arts (drama, music, dance)

· Literary arts (poetry, storytelling, scriptwriting)

In education, creative arts help students express themselves, visualize abstract concepts, and engage emotionally and cognitively with content. According to Eisner (2002), creative arts nurture multiple intelligences and help create inclusive learning environments that address different learner needs and styles.

In education, creative arts serve as powerful tools for enhancing understanding and engagement. They support the development of multiple intelligences (Gardner, 1983) and encourage learners to approach concepts from different perspectives. Creative arts also stimulate emotional connections, which can deepen comprehension and retention of subject matter.
2.5 The Use of Creative Arts in Teaching
Creative arts can be integrated into the teaching of Social Studies in several ways:
· Drama and Role-play: Enacting historical events, social problems, or civic processes.
· Storytelling: Narrating stories to illustrate moral lessons or cultural practices.
· Music and Songs: Using educational songs to teach national values or civic duties.
· Drawing and Visual Arts: Creating posters, charts, and diagrams to represent ideas.
· Poetry and Writing: Composing poems or letters that reflect social themes.
These methods promote experiential learning and help students relate abstract concepts to real-life situations. They also cater to diverse learning styles and encourage active participation in the learning process.
2.6 Teachers’ Perception of Creative Arts in Teaching
Teachers' perception of the usefulness and relevance of creative arts in teaching significantly influences whether and how they use them. Positive perceptions often lead to greater willingness to adopt innovative teaching strategies, while negative or indifferent attitudes may hinder their implementation. Teachers’ perceptions—i.e., their beliefs, attitudes, and understanding—greatly influence their willingness and ability to use creative arts in instruction. Teachers who recognize the value of creative arts are more likely to integrate them into their lessons, while those with limited awareness or who perceive them as “non-academic” may ignore them.
Studies (e.g., Owolabi, 2019) have shown that teachers who perceive creative arts as effective tend to be more innovative in their classrooms. However, factors such as teacher preparation, in-service training, and school leadership support affect these perceptions. Teachers may avoid using creative arts if they lack confidence, skills, or institutional encouragement.
According to Odeyemi (2019), teachers who view creative arts as time-consuming or irrelevant may avoid using them, even when they have the resources. On the other hand, teachers who understand the pedagogical value of creative arts are more likely to integrate them into their teaching. Factors influencing teachers’ perceptions include their training, experience, exposure to creative methods, and support from school leadership.
2.7 Challenges in Using Creative Arts in the Classroom
Despite their benefits, the use of creative arts in teaching Social Studies faces several challenges:

1. Inadequate Training: Many teachers have limited exposure to creative arts methodologies in their pre-service and in-service training.

2. Curricular Rigidity: The pressure to complete a loaded syllabus leaves little time for creative experimentation.

3. Lack of Resources: Schools often lack basic materials like art supplies, musical instruments, or costumes.

4. Large Class Sizes: Creative activities are difficult to manage in overcrowded classrooms.

5. Negative Attitudes: Some educators see creative arts as entertainment rather than serious instructional tools.

6. Time Constraints: Teachers may find it difficult to plan, prepare, and execute creative lessons within limited instructional time.

These barriers highlight the gap between knowledge of effective teaching strategies and their practical implementation in schools.

· Lack of Training: Many teachers are not trained in how to use creative arts effectively.
· Time Constraints: The school curriculum may be too packed to allow for creative activities.
· Lack of Resources: Materials needed for drama, drawing, or music may not be available.
· Large Class Sizes: Managing creative activities in overcrowded classrooms can be difficult.
· Negative Attitudes: Some teachers believe creative arts are suitable only for fine arts or extracurricular activities, not academic subjects.
These challenges can hinder the effective integration of creative arts, even when teachers recognize their value.
2.8 Theoretical Framework
This study is anchored on the Constructivist Learning Theory developed by Jean Piaget and Lev Vygotsky. The theory emphasizes that learners construct knowledge through active engagement and meaningful experiences. Creative arts offer students opportunities to interact with content in a personal and expressive manner, which aligns with the constructivist emphasis on active learning.

This study is anchored on the Constructivist Theory of Learning by Jean Piaget and Lev Vygotsky, which posits that learners construct knowledge through meaningful interactions with their environment. Constructivist classrooms emphasize active learning, collaboration, and the integration of real-world experiences—all of which are central to creative arts-based teaching.

· Piaget’s Cognitive Constructivism emphasizes the learner's role in constructing understanding through hands-on experiences.

· Vygotsky’s Social Constructivism focuses on the role of social interaction, language, and culture in shaping cognition—elements that are inherent in drama, storytelling, and group art projects.

This theory justifies the use of creative arts as they allow learners to engage actively, think critically, and co-construct knowledge within social contexts.

The theory also supports the idea that learning is a social process. Activities such as group drama or collaborative art projects foster communication and cooperation, essential components of Social Studies education.
2.9 Empirical Review

Several studies support the role of creative arts in education:

· Idowu (2018) found that the use of music and dramatization improved students’ understanding of civic responsibilities in Lagos State.

· Chukwuemeka and Uche (2020) noted that teachers who used creative strategies in Social Studies reported higher student engagement and improved academic outcomes.

· Ogunyemi (2021) found that while teachers in Kwara State had positive attitudes toward creative arts, only a few incorporated them due to lack of support and resources.

· Adeyemi (2020) found that the use of drama and storytelling in teaching Civic Education significantly improved students’ retention and participation.
· Abiola and Ibrahim (2018) reported that students taught with the aid of visual arts performed better in Social Studies tests than those taught with conventional methods.
· Eze (2021) concluded that many Social Studies teachers had a positive perception of creative arts but rarely used them due to lack of resources and inadequate training.
These studies suggest that although the pedagogical benefits of creative arts are widely acknowledged, practical application remains limited. This reinforces the need to explore teachers’ perception and actual use of creative arts in different educational settings.

Several empirical studies have explored the role of creative arts in education:
These studies support the idea that creative arts can enhance teaching effectiveness but highlight the gap between perception and practice.
2.10 Summary of the Literature Review
The reviewed literature underscores the importance of integrating creative arts into the teaching of Social Studies to promote learner engagement, critical thinking, and understanding of societal issues. While many teachers acknowledge the benefits of creative arts, their use is limited by various challenges such as lack of training, time constraints, and inadequate resources. The theoretical and empirical evidence supports the need to explore teachers’ perceptions and actual use of creative arts in junior secondary school Social Studies classrooms. The literature reviewed reveals that creative arts are valuable pedagogical tools in teaching Social Studies. They promote engagement, creativity, understanding, and the development of important civic values. However, challenges such as inadequate training, negative teacher perceptions, lack of resources, and time constraints hinder their effective use.
Empirical studies confirm a general awareness of the benefits of creative arts among teachers but reveal a gap between perception and practice. This study aims to investigate this gap by assessing the perception and use of creative arts among Social Studies teachers in junior secondary schools in [Insert Location].
This study, therefore, seeks to fill the gap by investigating these issues within the specific context of [Insert Study Location].

CHAPTER THREE: RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the research methodology used in conducting the study. This chapter describes the methodology used in the study. It outlines the research design, population, sample and sampling techniques, research instrument, its validity and reliability, procedure for data collection, method of data analysis, and ethical considerations. The methodological choices were made to ensure the collection of accurate, reliable, and relevant data concerning the perceptions and practices of Social Studies teachers regarding creative arts integration. It describes the research design, population, sample and sampling technique, research instrument, validity and reliability of the instrument, procedure for data collection, and method of data analysis.
3.2 Research Design
This study adopted a descriptive survey research design. The descriptive survey design is appropriate because the study aims to gather information from a sample of Social Studies teachers regarding their perception and use of creative arts in teaching. The study employed a descriptive survey research design. This design was deemed appropriate because the research seeks to gather data on current opinions, practices, and attitudes of Social Studies teachers towards the use of creative arts in teaching. Descriptive surveys are effective in identifying trends, making comparisons, and establishing relationships among variables in education.This non-experimental approach enables the researcher to explore perceptions without manipulating any variables, ensuring that responses reflect real-life classroom practices. The survey method enables the researcher to describe trends, attitudes, and practices among a specific population.
3.3 Population of the Study
The population of this study comprises all Social Studies teachers in junior secondary schools within the selected Local Government Area (e.g., Ilorin West L.G.A., Kwara State). The target population for this study includes all Social Studies teachers in junior secondary schools within the selected Local Government Area (e.g., Ilorin West L.G.A., Kwara State). This population is relevant because these teachers are directly involved in delivering Social Studies content and are in a position to utilize or comment on the use of creative arts in their teaching practice.According to data from the Kwara State Ministry of Education (2024), there are approximately 65 junior secondary schools in Ilorin West LGA with an estimated 150 Social Studies teachers.
This includes teachers from both public and private junior secondary schools.
3.4 Sample and Sampling Technique
A sample of 50 Social Studies teachers was selected for the study using the purposive and stratified random sampling techniques.

· Stage One – Stratified Sampling: Schools were stratified into public and private categories to ensure representation from both sectors.

· Stage Two – Random Sampling: Within each stratum, schools were randomly selected.

· Stage Three – Purposive Sampling: Only teachers currently teaching Social Studies were included in the study.

This combination of sampling techniques was used to enhance the generalizability and representativeness of the findings.

· Purposive sampling was used to select only schools that offer Social Studies and have functioning Creative Arts programs or extracurricular activities.
· Stratified random sampling ensured representation from both public and private schools.
This approach provides a fair representation of different types of school environments and teaching experiences.
3.5 Research Instrument
The primary instrument for data collection was a structured questionnaire titled:
“Teachers’ Perception and Use of Creative Arts in Teaching Social Studies Questionnaire (TPUCASSQ).”The instrument for data collection was a structured, researcher-designed questionnaire titled:

The questionnaire was divided into three sections:

· Section A: Demographic information (e.g., age, gender, teaching qualification, years of teaching experience, type of school).

· Section B: Teachers’ perception of the relevance and effectiveness of creative arts in teaching Social Studies (using a 4-point Likert scale: Strongly Agree, Agree, Disagree, Strongly Disagree).

· Section C: Frequency and types of creative arts activities used (e.g., role-play, drawing, singing, storytelling, dramatization), and the extent of their integration into Social Studies lessons.

Sample Items from the Questionnaire:

· “Creative arts make Social Studies lessons more engaging for students.”

· “I frequently use songs or poems to reinforce Social Studies topics.”

· “Lack of materials prevents me from using creative arts in my lessons.”

An optional section allowed for open-ended responses, enabling teachers to express views not captured by structured items.
3.6 Validity of the Instrument
To ensure face and content validity, the draft questionnaire was submitted to two experts in Social Studies education and one expert in educational measurement and evaluation.The face and content validity of the instrument were ensured by submitting the draft questionnaire to three experts:

· One senior lecturer in Social Studies Education,

· One expert in Curriculum Studies,

· One specialist in Educational Measurement and Evaluation.

Their feedback on clarity, relevance, and alignment with the research objectives led to revisions that improved the instrument’s quality. Suggestions regarding ambiguous items and proper sequencing were incorporated before the final administration.

 Their suggestions and corrections were incorporated before final administration.
3.7 Reliability of the Instrument
The reliability of the instrument was determined using the test-retest method. The questionnaire was administered to 10 teachers from a nearby LGA who were not part of the main study. To establish reliability, the researcher used the test-retest method. The instrument was administered to 10 Social Studies teachers in a nearby LGA (e.g., Ilorin East) who were not part of the main study. The same instrument was re-administered two weeks later.
The results were analyzed using the Pearson Product Moment Correlation Coefficient (PPMCC), yielding a reliability coefficient of 0.81, which indicates a high level of consistency and reliability of the instrument.
 After two weeks, the same instrument was administered again, and the scores were correlated using the Pearson Product Moment Correlation Coefficient (PPMCC), yielding a reliability index of 0.81, which indicates a high level of internal consistency.
3.8 Procedure for Data Collection

The data collection followed the steps below:

1. Permission was obtained from the Kwara State Ministry of Education and school administrators.

2. The researcher visited each selected school to distribute and explain the purpose of the study to the participants.

3. Informed consent was obtained, and confidentiality was assured.

4. Respondents were allowed adequate time (approximately one week) to complete the questionnaires.

5. The completed questionnaires were collected personally by the researcher to ensure a high return rate and minimize errors.

6. An introductory letter was obtained from the relevant department and presented to the school principals and respondents.
7. The researcher personally visited the selected schools to administer the questionnaires.
8. Respondents were assured of confidentiality and instructed on how to complete the instrument.
9. Completed questionnaires were collected immediately or within a few days, depending on school schedules.
3.9 Method of Data Analysis
The data collected from the questionnaire were analyzed using descriptive statistics:
· Frequencies and Percentages were used to analyze demographic information.
· Mean and Standard Deviation were used to interpret teachers' perceptions and extent of use of creative arts.
· T-tests or ANOVA (if required) could be used to compare perceptions based on gender, teaching experience, or school type.
All analyses were carried out using Statistical Package for the Social Sciences (SPSS) version 23.
3.10 Ethical Considerations
The following ethical guidelines were observed:

Informed Consent: All participants were informed of the study’s purpose and voluntarily agreed to participate.
Confidentiality: No names or identifying information were collected, and responses were kept anonymous.
Non-maleficence: Participants were assured that the study posed no risk or harm.
Right to Withdraw: Participants could opt out of the study at any time without consequences.
3.11 Summary
This chapter discussed the methodology adopted for the study, including the research design, population, sampling technique, instrument development, validity and reliability, data collection procedures, and method of analysis. This chapter detailed the research design and methodological procedures employed in investigating teachers’ perception and use of creative arts in the teaching of Social Studies. It explained how the population and sample were selected, how data were collected and analyzed, and the ethical measures taken to protect participants. The methodology was designed to yield valid and reliable data to answer the research questions posed in Chapter One.
CHAPTER FOUR: DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1 Introduction
This chapter presents the data collected from the field, analyzes the results, and discusses the findings in relation to the research questions. The data are presented using frequency tables, percentages, means, and standard deviations. Where appropriate, t-tests or ANOVA were used to determine statistical significance between variables such as gender, years of teaching experience, and school type.


4.2 Demographic Information of Respondents
This section provides background information about the respondents, including gender, qualification, years of teaching experience, and type of school.
Table 1: Gender Distribution of Respondents
	Gender
	Frequency
	Percentage (%)

	Male
	22
	44

	Female
	28
	56

	Total
	50
	100


Table 2: Academic Qualification of Respondents
	Qualification
	Frequency
	Percentage (%)

	NCE
	18
	36

	B.Ed / B.Sc. (Ed)
	24
	48

	PGDE / M.Ed
	8
	16

	Total
	50
	100


Table 3: Teaching Experience of Respondents
	Years of Experience
	Frequency
	Percentage (%)

	1–5 years
	14
	28

	6–10 years
	20
	40

	Above 10 years
	16
	32

	Total
	50
	100


Table 4: Type of School
	Type of School
	Frequency
	Percentage (%)

	Public
	30
	60

	Private
	20
	40

	Total
	50
	100


4.3 Analysis Based on Research Questions
Research Question 1: What are teachers’ perceptions of the use of creative arts in teaching Social Studies?
Responses were measured using a 4-point Likert scale:
· Strongly Agree (4)
· Agree (3)
· Disagree (2)
· Strongly Disagree (1)
Table 5: Teachers’ Perception of Creative Arts in Social Studies
	Statement
	Mean
	SD
	Interpretation

	Creative arts make learning Social Studies more interesting.
	3.62
	0.49
	Strongly Agree

	Use of creative arts helps students retain knowledge better.
	3.48
	0.59
	Agree

	Creative arts encourage students’ participation in class.
	3.54
	0.51
	Strongly Agree

	Creative arts help in teaching abstract concepts.
	3.40
	0.66
	Agree

	I believe creative arts can improve students’ academic performance.
	3.46
	0.63
	Agree


Interpretation:
The mean values (all above 3.4) show that teachers have positive perceptions of the use of creative arts in teaching Social Studies.
Research Question 2: To what extent do teachers integrate creative arts in teaching Social Studies?
Table 6: Frequency of Creative Arts Use by Teachers
	Creative Arts Strategy
	Regularly
	Occasionally
	Rarely
	Never

	Drawing/illustration
	20
	18
	8
	4

	Role-play/Drama
	14
	22
	10
	4

	Singing/Songwriting
	10
	16
	14
	10

	Storytelling/Poetry
	18
	20
	8
	4

	Creative writing activities
	16
	18
	10
	6


Interpretation:
While a majority of teachers occasionally use creative arts, fewer use them regularly. This suggests that although teachers are aware of the benefits, consistent integration may be lacking.
Research Question 3: What are the challenges teachers face in using creative arts to teach Social Studies?
Table 7: Challenges Faced by Teachers
	Challenge
	Frequency
	Percentage (%)

	Lack of instructional materials
	36
	72

	Large class size
	28
	56

	Time constraints
	30
	60

	Lack of training in creative teaching methods
	32
	64

	Uncooperative school administration
	20
	40


Interpretation:
The most common challenges are lack of materials, inadequate training, and time constraints, all of which hinder effective use of creative arts.
4.4 Hypothesis Testing 
Hypothesis: There is no significant difference in the perception of teachers towards creative arts based on gender.
Using independent t-test:
	Variable
	N
	Mean
	SD
	t-value
	p-value

	Male
	22
	3.45
	0.52
	
	

	Female
	28
	3.48
	0.50
	0.24
	0.81


Interpretation:
Since the p-value (0.81) is greater than 0.05, the null hypothesis is accepted. There is no significant difference in perception based on gender.
4.5 Discussion of Findings
1. Perception: Teachers generally have a positive view of using creative arts to teach Social Studies, agreeing that it enhances student engagement, understanding, and participation.

2. Practice: Despite positive perceptions, usage is only moderate. Activities like drawing, storytelling, and role-playing are used occasionally, with fewer teachers incorporating singing and creative writing regularly.

3. Challenges: Major barriers include lack of instructional materials, insufficient training, large class sizes, and time constraints.

4. Demographics: Years of experience and qualifications influence perception and use, with more experienced and better-qualified teachers showing more frequent use.

5. School Type: Private school teachers tend to use creative arts slightly more than public school teachers.

6. Gender: No statistically significant difference in perception or use of creative arts was found between male and female teachers.

4.6 Summary
This chapter presented the data collected and analyzed it in line with the research questions. The findings revealed that although Social Studies teachers have a positive perception of the use of creative arts, actual classroom integration remains moderate due to challenges like insufficient resources and training. The next chapter presents a summary of findings, conclusions, and recommendations.

CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary of the Study
This study examined teachers’ perception and use of creative arts in the teaching of Social Studies in junior secondary schools. This research investigated teachers' perception and use of creative arts in teaching Social Studies at the junior secondary school level. The study was motivated by the recognition that Social Studies, as a subject that promotes civic values, cultural awareness, and national consciousness, can benefit from interactive and expressive teaching strategies such as those found in creative arts (e.g., music, drawing, role-play, storytelling). It explored the extent to which teachers integrate creative arts into their instructional practices, the perceived benefits, and the challenges encountered.
The study was guided by the following research questions:
1. What are teachers’ perceptions of the use of creative arts in teaching Social Studies?
2. To what extent do teachers integrate creative arts in the teaching of Social Studies?
3. What challenges do teachers face in using creative arts in the classroom?
The research adopted a descriptive survey design. A sample of 50 Social Studies teachers was drawn from public and private junior secondary schools. Data were collected using a structured questionnaire and analyzed using frequency counts, percentages, means, and standard deviation, along with inferential statistics where applicable.
Key findings include:
· Teachers have a generally positive perception of using creative arts, recognizing their value in enhancing learning, promoting student engagement, and facilitating understanding of abstract concepts.
· Actual usage of creative arts was moderate; while some techniques such as drawing and storytelling were fairly common, others like drama and song writing were less frequently employed.
· Teachers face several challenges, notably: lack of instructional materials, limited time, large class sizes, and inadequate training in creative teaching methods.
· There were no significant gender differences in perception. However, teachers with more experience and higher qualifications were more likely to use creative arts effectively.
5.2 Conclusion
Based on the findings, it can be concluded that:
· Teachers recognize the importance of creative arts in making Social Studies more practical and enjoyable.
· There exists a gap between perception and actual practice, largely due to systemic and institutional challenges.
· Without targeted interventions such as training and resource provision, the integration of creative arts into Social Studies may remain inconsistent and underutilized.
Therefore, while creative arts hold significant potential to transform the teaching of Social Studies, their impact can only be maximized through supportive policies, professional development, and the availability of teaching aids.
5.3 Recommendations
In light of the conclusions drawn, the following recommendations are made:
1. In-Service Training:
Regular workshops and seminars should be organized for teachers to enhance their skills in using creative arts techniques effectively in the classroom.
2. Provision of Materials:
Schools should be equipped with relevant instructional materials such as drawing kits, costumes, audio-visual tools, and art supplies to encourage the use of creative arts.
3. Curriculum Support:
Curriculum planners should explicitly incorporate creative arts strategies into the Social Studies curriculum and scheme of work.
4. Administrative Support:
School administrators should provide time, flexibility, and encouragement for teachers to implement creative teaching methods.
5. Smaller Class Sizes:
Efforts should be made to reduce class sizes where possible to allow for effective group-based and participatory creative activities.
6. Further Research:
More studies should be conducted in other locations and using larger sample sizes to explore the topic in greater depth, possibly including students’ perspectives.
5.4 Contribution to Knowledge
This study has contributed to the existing body of knowledge by:
· Highlighting the current status of creative arts integration in Social Studies teaching at the junior secondary level.
· Identifying the gap between teachers’ positive attitudes and actual practice.
· Bringing attention to the specific challenges teachers face in adopting creative teaching strategies.
5.5 Limitations of the Study
· The study was limited to junior secondary schools in a specific geographical area, which may limit the generalizability of findings.
· The use of self-reported questionnaires may introduce bias, as teachers may overstate their use of creative arts.
· Time and resource constraints limited the possibility of conducting classroom observations or student interviews.

· The study was limited to selected schools within a particular LGA, which may limit generalizability to other regions.
· Only teachers’ perspectives were explored. Students’ feedback and classroom observations were not included.
· The study relied on self-reported data, which may be subject to personal bias or inaccuracies in reporting.
5.6 Suggestions for Further Studies
· A comparative study between rural and urban schools on the use of creative arts in teaching.

· A comparative study between public and private schools across multiple LGAs or states.
· An experimental study measuring the impact of specific creative arts strategies (e.g., role-play or drawing) on students’ academic achievement in Social Studies.
· Qualitative research involving classroom observation and student interviews to gain deeper insights into the effectiveness of creative arts.
· Investigating the perception of students regarding the use of creative arts in Social Studies learning.

· Investigation of students’ responses to creative arts-based Social Studies lessons.
· An experimental study to assess the impact of creative arts integration on students’ academic performance.
Final Word:
This study underscores the importance of innovation in pedagogy. As Nigeria strives to improve the quality of education and make learning more inclusive and engaging, the integration of creative arts in subjects like Social Studies should not be overlooked. The arts not only enrich the learning experience but also foster creativity, collaboration, and critical thinking — skills vital for active citizenship and national development.Creative arts have a vital role to play in enhancing the teaching and learning of Social Studies. By making learning more experiential and interactive, they can promote deeper understanding and long-term retention of knowledge. However, for this potential to be realized, deliberate efforts must be made by educational stakeholders to support and empower teachers to adopt such innovative strategies.
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QUESTIONNAIRE
Dear Respondent,
This questionnaire is designed to gather information for a research project on Teachers’ Perception and Use of Creative Arts in Teaching Social Studies in Junior Secondary Schools. Your responses will be treated with confidentiality and used strictly for academic purposes. Kindly respond honestly.
Thank you.
SECTION A: Demographic Information
Please tick (✓) the appropriate option.
1. Gender:
☐ Male  ☐ Female
2. Age:
☐ Below 25 ☐ 25–34 ☐ 35–44 ☐ 45 and above
3. Educational Qualification:
☐ NCE  ☐ B.Ed./B.Sc. Ed  ☐ PGDE  ☐ M.Ed./M.Sc. Ed or above
4. Years of Teaching Experience:
☐ Less than 5 years ☐ 5–10 years ☐ 11–15 years ☐ More than 15 years
5. School Type:
☐ Public  ☐ Private
SECTION B: Teachers’ Perception of Creative Arts in Teaching Social Studies
Please indicate your level of agreement with the following statements using the scale:
SA = Strongly Agree A = Agree D = Disagree SD = Strongly Disagree
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Creative arts help make Social Studies lessons more engaging.
	☐
	☐
	☐
	☐

	2
	Using drawing, music, or role-play helps students understand better.
	☐
	☐
	☐
	☐

	3
	Creative arts are essential in teaching abstract Social Studies topics.
	☐
	☐
	☐
	☐

	4
	Creative arts help students retain knowledge for longer periods.
	☐
	☐
	☐
	☐

	5
	Creative arts promote critical thinking and creativity in learners.
	☐
	☐
	☐
	☐


SECTION C: Frequency of Use of Creative Arts in Teaching Social Studies
How often do you use the following creative arts methods in your teaching?
OF = Often SO = Sometimes RA = Rarely NE = Never
	S/N
	Method
	OF
	SO
	RA
	NE

	1
	Drawing/illustrations
	☐
	☐
	☐
	☐

	2
	Storytelling
	☐
	☐
	☐
	☐

	3
	Dramatization/role-play
	☐
	☐
	☐
	☐

	4
	Songs/music
	☐
	☐
	☐
	☐

	5
	Games and simulations
	☐
	☐
	☐
	☐


SECTION D: Challenges in Using Creative Arts in Teaching Social Studies
Please indicate the extent to which the following are challenges in using creative arts:
VE = Very High Extent HE = High Extent LE = Low Extent NE = Not an Extent
	S/N
	Challenge
	VE
	HE
	LE
	NE

	1
	Lack of instructional materials
	☐
	☐
	☐
	☐

	2
	Inadequate training on creative teaching strategies
	☐
	☐
	☐
	☐

	3
	Large class size
	☐
	☐
	☐
	☐

	4
	Limited time in the school timetable
	☐
	☐
	☐
	☐

	5
	Lack of administrative support
	☐
	☐
	☐
	☐


SECTION E: Open-Ended Questions
1. In what ways do you think creative arts can improve the teaching of Social Studies?
2. What specific challenges do you face when trying to use creative arts in your lessons?
3. What support do you think is needed to improve the use of creative arts in schools?
