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Abstract
This study investigates the impact of social media on the grammar competence of senior secondary school students in Ilorin West Local Government Area, Kwara State, Nigeria. With the growing popularity of platforms such as WhatsApp, Facebook, TikTok, Instagram, and Twitter (X), concerns have been raised about how digital communication habits shape students’ academic writing. The objectives of the study were to examine the extent of social media usage among students, identify common grammatical errors influenced by online communication, and explore strategies to mitigate negative effects while enhancing positive outcomes. The research adopted a survey design, and a structured questionnaire was administered to 100 randomly selected students across public and private senior secondary schools in the study area. Data collected were analyzed using frequency counts and percentages, and findings were presented in tables and interpreted in essay form. Results revealed that the majority of students are heavy users of social media, with many spending more than two hours daily online and frequently using abbreviations, code-mixing, and informal structures. These habits were found to influence academic writing, particularly in areas such as spelling, punctuation, capitalization, and the mixing of formal and informal registers. However, the study also found that social media positively contributes to vocabulary expansion, increased writing practice, and peer-to-peer learning when used responsibly. The study concludes that social media exerts a dual influence on students’ grammar competence, both enriching and undermining it depending on usage. It recommends that teachers emphasize the distinction between formal and informal English, parents monitor online activities, and schools integrate digital literacy into curricula to balance students’ social media engagement with academic needs.
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CHAPTER ONE
 INTRODUCTION
Background to the Study
Life of the new global world and everyday situation evolves and adopts new technologies, information, lifestyle, languages among others. Nowadays, digital and social media have become very popular among the people, especially the young generations. Social media includes all facilities that facilitates social interactions which makes possible collaborations and ensure dissemination of information from one person to another. Social media includes such tools as electronic blogs, audio/video tools (YouTube), internet chatroom (WhatsApp, Facebook, Instagram, Snap Chat, Telegram, TikTok, 2go, etc), cellular and computer texting social networking sites (Chen & Bryer, 2012; Aun et’al 2023). Aroyo (2013) maintains that "Once social media was introduced, it enables a new way for people to connect with one another, especially the younger generations, based on common interests, goals and even values. Accordingly, Aun, et’al (2020; 2023) added that media is the rage today and bully in anyone who cannot control or deal with it social medal changes the way we perceive world. Students most especially the colleges of education and undergraduates make use of phones, electronic devices like phones, tablets, laptops, etc everywhere and anytime even while they are reading, in school or during lectures, office, lecture hall for study.
In today’s digital era, the role of technology particularly social media is profoundly reshaping the landscape of education and language development. Platforms such as Facebook, WhatsApp, Instagram, Twitter, and TikTok are now integral to students' daily communication, encouraging various forms of writing through texting, commenting, blogging, and sharing content. Such dynamic, interactive environments present unique opportunities for students to practice and potentially enhance their writing skills in ways that traditional educational settings may not offer (Greenhow & Lewin, 2016). The widespread adoption of smartphones and constant online engagement among adolescents has given rise to what is often described as a “digital native” generation—youth who have grown up immersed in digital communication (Prensky, 2019). Recent statistics show that over 95% of teenagers have access to smartphones, with about 85% using at least one social media platform regularly (Anderson & Jiang, 2023). This high level of digital access significantly influences students’ language acquisition and writing development, embedding social media as a dominant force in their learning ecosystem.
However, the informal communication styles prevalent on social media have raised concerns among educators. Many students increasingly incorporate acronyms, emojis, and non-standard grammar in their daily writing, which can transfer into academic work (Zhang & Liu, 2018). Studies have shown that students often struggle to differentiate between informal digital expressions and formal writing contexts, leading to errors in punctuation, spelling, and grammar in their academic work (Thurlow & Brown, 2022; Adedeji, 2021). This trend underscores the need for effective guidance in helping students navigate between casual and formal writing conventions. Despite these challenges, social media also holds considerable educational potential. It offers platforms where students can receive immediate feedback, engage in peer-to-peer learning, and express themselves creatively (Baker et al., 2019). Drawing from Vygotsky’s theory of scaffolded learning, social media interactions can serve as informal but powerful support systems for language development, especially when students interact with more proficient peers who model appropriate language use (Johnson & Henderson, 2021).
Moreover, students benefit from authentic content and diverse linguistic inputs available on social media. Exposure to a variety of writing styles and viewpoints not only supports vocabulary and grammar development but also enhances critical thinking and audience awareness (Dabbagh & Kitsantas, 2017; Olaniran & Williams, 2020). These are key skills in academic writing, as students learn to adapt their tone and style depending on the context, audience, and purpose of communication. Additionally, the multimodal nature of social media combining text, visuals, audio, and interactive elements-broadens the definition of literacy. Engaging with digital content allows students to develop competencies in visual rhetoric and multimedia composition, skills that are increasingly valued in today’s communication-driven society (Kress, 2019; Jenkins, 2020). Social media, therefore, represents a valuable tool for developing both traditional and new literacies that students can carry into higher education and the workforce.
In the Nigerian context, the dual challenge of learning English as a second language while engaging with informal social media language makes this issue particularly complex. As English is the primary language of instruction in Nigerian schools, students are expected to master formal English writing even while their online interactions may reinforce informal norms (Oyinloye & Adeleye, 2023). Innovative teachers have begun leveraging social media through class blogs, Twitter assignments, and Instagram storytelling projects to bridge this gap and make writing more engaging and relevant (Obadare & Wilson, 2022; Thomas & Schneider, 2021). Nevertheless, successful integration of social media into education requires addressing practical challenges such as digital inequality, internet access, and online safety issues still prevalent in parts of Ilorin West LGA (Okunlola & Ibrahim, 2024). This study therefore seeks to examine the role of social media in enhancing the English writing skills of junior secondary school students in Ilorin West. It will analyze current practices, assess both benefits and drawbacks, and offer strategies for using social media as a constructive educational tool. Ultimately, the research aims to inform policy makers, educators, and curriculum developers on how to best harness the power of social media to support writing instruction in the Nigerian education system.
Statement of the Problem
The increasing integration of social media into the daily lives of students has attracted scholarly attention due to its potential influence on language development and academic writing skills. Previous studies have explored both the positive and negative impacts of social media use on students' writing. For instance, Baker et al. (2019) and Dabbagh & Kitsantas (2017) highlighted how social media platforms can foster peer collaboration, creativity, and motivation for writing. Conversely, researchers such as Zhang & Liu (2018) and Thurlow & Brown (2022) have documented the adverse effects of informal writing habits including the use of abbreviations, emojis, and incorrect grammar on students’ ability to produce coherent and academically appropriate written English. While these studies offer valuable insights, most focus on Western or urban contexts, with limited attention given to how these dynamics unfold in Nigerian junior secondary schools, particularly in semi-urban areas like Ilorin West LGA.
This gap in the literature presents a critical need for localized research that examines the specific ways in which social media affects the writing skills of junior secondary school students in this region. Educators in Ilorin West have raised concerns about students incorporating “text-speak” into academic work, often blurring the line between informal and formal English. However, there remains limited empirical evidence assessing whether social media can be leveraged as an effective tool for improving students’ writing competence when strategically integrated into the learning process. This study, therefore, seeks to address this gap by investigating the role social media plays in shaping students’ English writing skills, identifying both its detrimental and beneficial effects, and proposing actionable strategies for educators and policy makers in the local context.
Purpose of the Study
The primary aim of this study is to investigate the role of social media in enhancing students’ writing skills in English. The specific objectives are as follows:
1. To identify the types of social media platforms that junior secondary school students frequently use.
2. To examine the ways in which students engage with social media to develop their writing competencies.
3. To assess the positive and negative impacts of social media use on students’ written English.
4. To propose strategies for maximizing the educational benefits of social media in English writing instruction.
Research Questions
To guide this investigation, the following research questions will be addressed:
1. What social media platforms are most commonly used by junior secondary school students in Ilorin West LGA?
2. How does the use of social media influence students' writing skills in English?
3. What specific challenges arise from social media usage concerning formal writing?
4. How can educators and schools effectively utilize social media to enhance students’ writing proficiency in English?
Research Hypotheses
To guide this investigation, the following hypotheses will be tested:
H0₁: Junior secondary school students in Ilorin West LGA predominantly use specific social media platforms that influence their writing habits.
H0₂: There is a significant relationship between the use of social media and the development of students’ writing skills in English.
H0₃: Social media usage contributes to specific challenges in students' formal writing, such as increased use of informal language, poor grammar, and reduced adherence to standard writing conventions.
H0₄: The effective integration of social media into teaching practices can significantly enhance students' writing proficiency in English.
Significance of the Study
This study holds substantial importance for multiple stakeholders including educators, curriculum developers, parents, policy-makers, and researchers by shedding light on the complex relationship between social media usage and the writing skills of junior secondary school students. As digital communication becomes increasingly dominant in students' lives, it is essential to understand how these platforms shape their writing practices. By focusing on students within Ilorin West LGA, the study offers localized insights into how these global technologies impact learners in a specific Nigerian context, providing nuanced information that broader studies may overlook. These findings will be especially valuable for identifying the specific ways in which social media influences language use, grammatical accuracy, spelling, sentence construction, and overall writing fluency.
For educators and curriculum developers, this study will offer data-driven guidance on how to harness social media as a pedagogical tool within the English language classroom. With the rising need to integrate technology into education, understanding how digital tools such as WhatsApp, Facebook, and Instagram can support writing instruction is more crucial than ever. The research will explore effective instructional strategies and classroom practices that can transform student
ts' informal writing experiences into structured academic competencies. It will also aid in designing curricula that acknowledge students’ digital realities while reinforcing formal writing conventions, ultimately leading to more engaging and effective English language instruction.
Parents and guardians will also benefit from this research, as it will provide practical insights into how their children's social media habits can either enhance or hinder academic writing development. By understanding the dual potential of social media both as a distraction and as a learning tool parents can make informed decisions about how to support and supervise their children's digital engagement. This awareness will empower them to encourage responsible and purposeful use of social media at home, reinforcing the writing skills being developed in school.
Finally, the study offers valuable input for educational policy-makers. As Nigeria seeks to modernize its educational system and promote digital literacy, the findings of this research will contribute to policy formulation concerning ICT integration and language education. Recommendations drawn from the study can support the development of national or regional guidelines that promote balanced and intentional use of social media in secondary school education. In this way, the research aspires not only to identify current challenges but also to propose sustainable solutions that enhance students’ writing proficiency in English within an increasingly digital world.
Scope of the Study
The research will concentrate on selected junior secondary schools within the Ilorin West Local Government Area, Kwara State, focusing specifically on the use of social media by students and its impact on their English writing skills. Other language skills, such as speaking, reading, and listening, are beyond the scope of this study, and it will not consider students at the senior secondary or tertiary levels. 
Operational Definitions of Terms
Social Media: Refers to online platforms and applications that enable users to create, share, and exchange content. In this study, it includes specific platforms such as Facebook, WhatsApp, Instagram, Twitter, and TikTok that junior secondary school students commonly use for communication and interaction.
Writing Skills: Encompasses the abilities and competencies related to written communication, including grammar, spelling, punctuation, structure, coherence, and clarity. In the context of this study, it focuses on the proficiency of students in producing formal written English, particularly in academic settings.
Junior Secondary School Students: Refers to individuals enrolled in junior secondary education, typically ranging from ages 12 to 15 years, who are in the middle years of their basic education as per the Nigerian education system. This group includes students in grades 7 to 9.
Formal Writing: A style of writing characterized by the use of standard grammar and vocabulary, appropriate structure, and a tone that is professional and academic. This includes essays, reports, and assignments completed in an educational setting.
Impact: Refers to the effect or influence that social media usage may have on students' writing skills. This encompasses both positive outcomes, such as enhanced engagement and creativity, and negative outcomes, such as reliance on informal language and poor grammar.
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Concept of Social Media
Social media represents a diverse ecosystem of digital platforms that facilitate communication, content sharing, and social interaction. With the rapid advancement of technology, these platforms have transformed how individuals engage with one another and share information. In educational contexts, social media can be conceptualized as both an informal learning environment and a potential pedagogical tool for formal instruction. Many educators are beginning to recognize the advantages of incorporating these platforms into their teaching strategies. The relationship between social media usage and writing skills encompasses multiple dimensions, including linguistic exposure, communicative practice, and the development of digital literacy, which has become increasingly important in today's interconnected world (Manca & Ranieri, 2016).
The evolution of social media platforms has been remarkable, transitioning from simple text-based forums to sophisticated multimedia environments that support various forms of expression. Boyd and Ellison (2018) trace this development from early platforms like MySpace and Friendster to the current landscape dominated by platforms such as Instagram, TikTok, and Discord. Each iteration has introduced new communicative affordances that influence how users, particularly students, engage with written language. The shift toward visual and video-centric platforms has created unique contexts for writing, where text often serves as caption, commentary, or contextual framing for multimodal content. This changing environment continuously reshapes the relationship between digital communication and traditional writing skills.
Different scholars have offered varying definitions of social media in educational contexts. Kaplan and Haenlein (2020) define social media as "a group of Internet-based applications that build on the ideological and technological foundations of Web 2.0 and that allow the creation and exchange of user-generated content." This definition highlights the participatory nature of social media, which fosters collaboration and shared ownership of knowledge. From an educational perspective, Chen and Bryer (2012) characterize social media as digital tools that emphasize participation, connection, peer collaboration, and knowledge sharing within virtual communities. Furthermore, Smith and Smythe (2016) argue that social media platforms can also facilitate informal learning by providing students with access to diverse perspectives and resources outside of traditional classroom settings.
The defining characteristics of social media platforms include interactivity, user-generated content, and networked connectivity. Alhabash and Ma (2023) categorize these platforms based on their primary functions: social networking (Facebook, LinkedIn), microblogging (Twitter/X), media sharing (Instagram, YouTube, TikTok), messaging (WhatsApp, Telegram), and collaborative content creation (Wikis, Google Docs). Each category presents distinct opportunities and challenges for writing development. For example, microblogging platforms impose character limitations that encourage concise expression, while collaborative platforms support iterative writing processes through comments and revision histories. Understanding these functional differences is essential for examining how specific platforms might influence different aspects of students' writing skills.
Writing skills involve complex cognitive and linguistic processes that enable individuals to communicate effectively through written language. According to Hayes (2019), these skills encompass knowledge of grammar, vocabulary, punctuation, text organization, audience awareness, and purpose-driven expression. In academic contexts, writing skills typically include adherence to formal conventions, coherent argumentation, and disciplinary discourse norms. Recent studies have shown that social media can enhance these skills by providing students with opportunities to engage in different writing styles and formats, which can ultimately lead to improved writing proficiency (Wang et al., 2020).
The cognitive dimensions of writing development are particularly relevant when considering social media's influence. Flower and Hayes' (2021) revised cognitive process model of writing describes how writers engage in planning, translating (converting ideas to text), and reviewing processes that operate recursively rather than linearly. Social media environments can potentially support or disrupt these processes. The immediate nature of social media communication may reduce planning time while encouraging rapid revision based on audience feedback. Additionally, the multimodal nature of these platforms requires writers to coordinate textual elements with visual components, potentially developing more sophisticated composing strategies that integrate multiple semiotic resources.
The intersection of social media and writing skills creates a dynamic environment where traditional writing practices meet contemporary digital communication trends. This intersection can be understood through the lens of "translanguaging" (Wei, 2021), which recognizes how students navigate between different linguistic modes and registers as they transition between social media and academic writing contexts. Translanguaging emphasizes the fluidity of language use, allowing learners to leverage their linguistic resources to enhance comprehension and expression. This adaptability can cultivate a more inclusive learning environment, fostering students' confidence and creativity in their writing endeavors, as they draw from various influences in their digital communications (Canagarajah, 2017).
Research by García and Li (2022) extends the concept of translanguaging to include digital practices, proposing that students engage in "digital translanguaging" when they move between online and offline writing contexts. This framework helps explain how students develop metalinguistic awareness about contextual appropriateness recognizing when informal social media conventions are suitable and when academic discourse is required. The development of this awareness represents a sophisticated linguistic skill that allows students to navigate the increasingly complex communication landscape they inhabit. Educational approaches that explicitly address these transitions may help students develop more flexible and context-sensitive writing abilities.
Social media's impact on writing must also be considered within broader sociolinguistic frameworks. Androutsopoulos (2019) examines how digital communication has facilitated the emergence of new discourse norms and linguistic innovations that challenge traditional notions of "correct" writing. These innovations include creative spelling, purposeful grammatical deviations, and the strategic use of emojis and other paralinguistic markers to convey tone and affect. Rather than viewing these features as simple errors or degradations of language, sociolinguistic perspectives recognize them as meaningful communicative choices that reflect users' adaptation to digital environments. Understanding these choices provides insight into how students conceptualize writing for different audiences and purposes.
Furthermore, the democratizing potential of social media platforms has significant implications for writing development. Unlike traditional publishing channels with high barriers to entry, social media allows students to share their writing with potentially vast audiences regardless of their institutional affiliations or socioeconomic status. Lam and Rosario-Ramos (2019) document how this accessibility has enabled linguistically diverse students to find authorial voices and build confidence in their writing abilities by connecting with communities that value their unique perspectives. This democratization can be particularly empowering for students from marginalized backgrounds who may feel alienated by conventional academic discourse.
The concept of networked writing offers another useful framework for understanding social media's educational potential. Jenkins et al. (2023) describe how digital platforms enable collaborative composition processes where multiple authors contribute to shared texts, blurring traditional boundaries between writer and reader. These collaborative practices align with social constructivist approaches to education, which emphasize the co-construction of knowledge through dialogue and interaction. When carefully integrated into educational contexts, such networked writing activities can develop students' abilities to negotiate meaning, respond to feedback, and adapt their writing for specific discourse communities.
Social media also introduces new dimensions of writing assessment and feedback. Traditional writing evaluation typically occurs after composition, with feedback provided by instructors or peers following established criteria. In contrast, social media environments offer immediate, authentic audience response through likes, comments, shares, and other engagement metrics. Magnifico et al. (2021) examine how these response mechanisms influence students' writing development, noting that the immediate gratification of positive audience feedback can motivate continued engagement with writing while potentially steering students toward content that generates engagement rather than demonstrates critical thinking or rhetorical sophistication.
In summary, as social media continues to evolve, its role in education will likely expand, providing educators and learners with innovative opportunities to enhance writing skills and linguistic competencies in an increasingly digital landscape. By understanding and harnessing the potential of social media, educators can create more engaging and effective learning experiences that prepare students for the demands of the 21st-century communication environment. The conceptualization of social media as both an informal learning space and a formal pedagogical tool requires ongoing research to identify best practices that leverage its communicative affordances while addressing potential challenges to traditional writing development.
As educational systems worldwide continue to integrate digital technologies, the relationship between social media and writing skills will remain a critical area of inquiry. Future research directions include examining how specific platform features influence different aspects of writing development, identifying effective pedagogical approaches for bridging informal and formal writing contexts, and understanding how diverse student populations engage with social media as writers. By pursuing these lines of investigation, educators and researchers can develop more nuanced understandings of how digital communication environments shape students' writing competencies and how educational practices might evolve to address these changing conditions.
Social Media Platforms and Usage Among Secondary School Students 
Research consistently shows that social media usage is widespread among secondary school students globally, with particular platforms enjoying prominence among adolescent users. According to recent studies, WhatsApp, Instagram, TikTok, and Snapchat rank among the most popular platforms for students aged 12-15 years (Anderson & Jiang, 2023; Pew Research Center, 2024). These platforms offer distinct features that shape how students interact with written content, influencing not only their communication styles but also their literacy skills and social dynamics.
The evolution of social media preferences among adolescents reflects broader technological trends and generational shifts. While Facebook dominated the social media landscape a decade ago, platforms with stronger visual components and more immediate engagement features have gained significant traction among younger users. Mendez and Rodriguez (2023) observed that secondary school students gravitate toward platforms offering ephemeral content (disappearing posts), vertical video formats, and algorithmic content discovery – features that align with their preferences for authentic, dynamic, and personally relevant experiences. This shift has significant implications for how writing is contextualized, with text increasingly serving as supporting content for visual media rather than standing alone.
In the Nigerian context, smartphone penetration among secondary school students has increased dramatically over the past decade. Surveys conducted by Adelabu and Adu (2022) indicate that approximately 68% of junior secondary school students in urban and semi-urban areas have regular access to smartphones, highlighting a significant shift in the means of communication among adolescents. This rapid increase in smartphone usage correlates with a greater integration of social media into daily routines, leading to changes in how students express themselves in writing.
The digital divide within Nigerian educational contexts bears further examination. While urban and semi-urban areas show substantial smartphone penetration, Nwankwo and Ehimen (2023) documented significantly lower access rates in rural communities, where only 29% of junior secondary students reported regular access to smartphones. This disparity extends to internet connectivity as well, with intermittent or expensive data access further limiting consistent engagement with social media platforms among rural students. These limitations create uneven development of digital literacy skills, potentially disadvantaging rural students as educational systems increasingly incorporate digital communication expectations.
The findings of Adelabu and Adu (2022) also illustrate that WhatsApp and Facebook are the most commonly used platforms among these students. Notably, students primarily use these platforms for chatting with friends (82%), sharing photos and videos (76%), following celebrities and influencers (65%), and completing homework (42%). This usage suggests that social media serves not only as a communication tool but also as a potential resource for academic engagement, albeit in an informal manner.
The educational applications of these platforms deserve deeper consideration. While the 42% engagement with homework-related activities indicates recognition of social media's academic utility, the nature of this engagement varies significantly. Ngozi and Okafor (2022) conducted a qualitative analysis of WhatsApp group interactions among junior secondary students, identifying several common academic uses: homework clarification, resource sharing, peer tutoring, and collaborative problem-solving. These spontaneous learning communities frequently emerge without teacher direction, suggesting that students independently recognize and leverage social media's potential for academic support. However, the researchers also noted inconsistent quality in peer-provided information and limited critical evaluation of shared resources – skills that require explicit educational guidance.
The frequency and duration of social media usage among adolescents is particularly noteworthy. Adeoye et al. (2021) reported that Nigerian junior secondary school students spend an average of 3.2 hours daily on social media platforms, with usage peaking during evening hours and weekends. This substantial time investment necessarily impacts students' exposure to and production of written language, as much of their social media activity involves reading and creating text-based content. The repetitive nature of this engagement can reinforce language skills but can also lead to the adoption of informal writing conventions that may not align with academic standards (Peters, 2018).
The temporal patterns of engagement reveal important insights about the integration of social media into students' daily routines. Edegbe and Otunuya (2023) conducted time-use studies with 215 junior secondary students across three Nigerian states, finding that social media usage often displaces traditional reading activities, with 67% of participants reporting reduced engagement with print materials as their social media usage increased. This substitution effect raises questions about the qualitative differences between traditional literacy practices and digital communication, particularly regarding sustained attention, depth of processing, and retention of information. The researchers also noted that evening social media usage frequently extended past recommended bedtimes, potentially affecting academic performance through sleep disruption a finding consistent with international research on adolescent media habits.
Usage patterns also reveal interesting gender and age-related differences. Olasina (2022) found that female students tend to engage more frequently in private messaging and content sharing, while male students report higher rates of participation in public forums and comment sections. This disparity in usage may reflect broader social dynamics, with gender norms influencing how students choose to engage with their peers online. Moreover, social media usage typically increases as students progress through junior secondary school, with ninth-grade students showing significantly higher engagement than their seventh-grade counterparts, suggesting that age may play a role in the adoption of digital communication tools (Burgess et al., 2020).
These gender differences extend beyond platform preferences to content creation patterns. Adeniyi and Johnson (2022) analyzed the linguistic features of social media posts from 178 Nigerian junior secondary students, finding that female students generally produced longer text entries with more elaborate descriptions, greater emotional expressivity, and more frequent use of supportive language. Male students, conversely, tended toward shorter, more direct communication with greater use of humor, slang, and assertive language. These patterns parallel broader sociolinguistic gender differences observed in face-to-face communication but often become more pronounced in digital contexts where physical cues are absent. Understanding these gendered communication patterns provides valuable context for educators developing writing instruction that acknowledges and addresses diverse expressive styles.
The specific features of different platforms influence the type of writing students produce. For instance, platforms like Twitter (now X) impose character limits that encourage concise expression, often leading to the use of abbreviations, emojis, and unconventional grammar (Thurlow, 2017). In contrast, Instagram and TikTok prioritize visual content with brief captions, which can result in less emphasis on written language mechanics but greater reliance on visual storytelling.
The platform-specific writing conventions have evolved into distinct linguistic registers that students must master to participate effectively in different social media communities. Abioye and Martins (2022) documented the emergence of platform-specific lexicons among Nigerian adolescents, with certain abbreviations, slang terms, and communicative patterns becoming associated with particular apps. For example, Twitter/X communications often feature hashtag clustering and thread structures that require specific organizational skills, while TikTok comments frequently incorporate trend references and app-specific terminology. This diversification of digital writing registers requires students to develop sophisticated code-switching abilities as they navigate between platforms skills that could potentially transfer to academic contexts where register awareness is highly valued.
WhatsApp and Facebook Messenger allow for more extended text-based conversations, facilitating a different level of discourse that may mirror traditional writing practices to some extent. These varied environments create diverse contexts for written expression that may develop different aspects of students' writing abilities. The informal nature of social media can also encourage creativity in expression, allowing students to experiment with their writing styles in ways that traditional educational settings might not permit (Kelley & Asa, 2021).
The dialogic nature of messaging platforms deserves particular attention for its potential writing benefits. Unlike public-facing social media where performance aspects may dominate, private messaging more closely resembles conversation while retaining written form. Oladipo and Nwosu (2023) examined WhatsApp conversations among 94 junior secondary students, finding evidence of complex literacy skills development including turn-taking management, reference maintenance across exchanges, argumentation development, and contextual inference – all valuable components of effective writing. The researchers argued that these extended text conversations represent an underappreciated form of writing practice that bridges oral and written communication modes, potentially supporting development of coherence and cohesion skills that transfer to academic writing.
Moreover, the impact of social media on writing skills is not universally positive or negative. While it can foster creativity and risk-taking in writing, students may also struggle with formal academic writing due to the pervasive influence of informal language typical in social media contexts (Zheng et al., 2019). As students navigate these distinct language registers, they often face challenges when translating their informal writing styles into more formal academic contexts.
The concept of linguistic repertoire expansion offers a constructive framework for understanding this relationship. Rather than viewing social media language as inherently detrimental to academic writing, Bamidele (2023) proposes conceptualizing students as developing bidialectal competence adding digital communication conventions to their existing language resources rather than replacing formal writing skills. This perspective emphasizes metalinguistic awareness as the critical factor, with students who explicitly recognize contextual language differences showing greater ability to maintain appropriate register in academic writing despite extensive social media use. From this viewpoint, exposure to diverse language forms through social media potentially enriches rather than diminishes students' overall communicative competence, provided they receive guidance in recognizing and navigating different discourse requirements.
Additionally, social media's emphasis on instant communication alters students' patience and approach to writing. The expectation for quick replies and the prevalence of "text speak" may lead to rushed writing, poor grammar, and a reduction in attention to detail (Sweeney & Smith, 2020). This trend raises concerns about the overall impact of social media on students' foundational writing skills and the potential long-term effects on their educational outcomes.
The cognitive processing implications of rapid communication deserve deeper examination. Afolayan and Odedele (2022) conducted experimental writing tasks with 120 junior secondary students, comparing compositions produced under time pressure versus untimed conditions. Students who reported high social media usage (>4 hours daily) showed significantly more writing convention errors when time-pressured compared to light users (<1 hour daily), suggesting that habitual rapid communication may impair self-monitoring processes during writing. However, when given ample time, high social media users performed comparably to light users on grammatical accuracy measures, indicating that careful editing remains possible but may require explicit instruction and intentional practice to counteract habitual rapid composition tendencies.
Interestingly, some educators have begun to explore the educational potential of social media platforms. By integrating these tools into the curriculum, teachers can harness students' interests to enhance engagement and improve writing skills. Projects that involve blogging or collaborative writing on social media can motivate students while simultaneously aiming to develop their academic writing proficiency (McEwan, 2021).
Innovations in educational applications of social media continue to emerge. Okonkwo and Chidinma (2022) documented successful implementation of a "digital pen pal" program connecting Nigerian junior secondary students with counterparts in Ghana through monitored Instagram accounts dedicated to cultural exchange. Students composed weekly posts describing aspects of their community, cultural practices, and daily experiences, with teachers providing guidance on content development, grammar, and appropriate online interaction. Program assessment showed improvements in writing motivation, audience awareness, and descriptive language use among participants. Similarly, Adebayo and Femi-Adeoye (2023) reported on a "micro-essay" initiative where teachers posed analytical questions about literature through class WhatsApp groups, with students composing structured paragraph responses and engaging in guided peer feedback exchanges. These examples demonstrate how social media's engagement advantages can be harnessed within structured educational frameworks that maintain focus on writing skill development.
The evolving nature of social media also prompts an ongoing dialogue about privacy and digital citizenship among students. As adolescents navigate these platforms, understanding the implications of their digital footprint becomes increasingly important. Educators play a crucial role in guiding students to balance their engagement on social media with awareness of the potential consequences of their online actions (Livingstone, 2016).
Digital citizenship education must extend beyond safety concerns to address authorship ethics and intellectual property concepts. Okorie and Bamidele (2022) found that many Nigerian junior secondary students had limited understanding of citation practices for online content, with 63% reporting they regularly incorporated text or images from social media into school assignments without attribution. The researchers argue that social media's sharing culture, where content is freely circulated without consistent crediting, may undermine traditional academic attribution conventions unless explicitly addressed through instruction. This intersection of informal digital norms and academic integrity requirements represents an important area for educational intervention, particularly as students transition to higher academic levels where plagiarism carries more serious consequences.
In conclusion, the interplay between social media platforms and the writing skills of secondary school students highlights the complexities of digital communication in contemporary education. While social media presents numerous opportunities for engagement and creative expression, it also poses challenges that can affect students' writing proficiency. As educators continue to adapt to these changing dynamics, it will be essential to strike a balance between leveraging the advantages of social media and mitigating its potential drawbacks in academic contexts.
The bidirectional relationship between social media engagement and writing development warrants ongoing research attention, particularly regarding the transfer of skills between digital and academic contexts. Longitudinal studies tracking students' writing development across their secondary education could provide valuable insights into how different patterns of social media usage correlate with various writing outcomes. Additionally, intervention studies testing specific instructional approaches for building metacognitive awareness about contextual language differences would strengthen the evidence base for educational practices addressing this increasingly important dimension of literacy development.
Cultivating students' digital literacy will be vital in ensuring that they can effectively navigate both informal and formal writing environments as they transition into adulthood. This cultivation requires intentional educational approaches that acknowledge the legitimate value of diverse communication registers while providing explicit guidance on contextual appropriateness. By recognizing social media's pervasive influence on students' language development and addressing it deliberately within educational frameworks, schools can help students develop the versatile communication skills needed for success in both digital and traditional contexts.
Impact of Social Media on Students' Writing Skills
Social media offers a range of potential benefits for the development of writing skills among junior secondary school students. Research has identified various positive impacts that deserve careful consideration when evaluating the overall influence of these platforms on language development. One of the most notable advantages is its ability to enhance students’ motivation for writing. In traditional classroom settings, writing assignments are often perceived as disconnected from students' everyday lives, which can result in a lack of interest and engagement. However, social media creates a context where students regularly write to real audiences and receive instant feedback. This environment not only encourages students to express themselves freely but also promotes regular writing practice. Studies conducted by Baker et al. (2019) and Johnson (2023) have shown that students are more likely to write voluntarily and frequently on social media platforms compared to conventional school assignments. As students become accustomed to articulating their thoughts and emotions in these digital spaces, they gain greater fluency and confidence in writing, which contributes positively to their language development.
In addition to increasing motivation, social media enables collaborative writing and peer feedback, which are valuable components of language learning. Platforms such as WhatsApp and Facebook provide forums where students can participate in group discussions, co-author posts, and provide constructive feedback to each other. These interactions offer opportunities for learners to observe different writing styles and refine their own through imitation and dialogue. In collaborative settings, students negotiate meaning, correct each other’s errors, and support one another’s ideas, creating a communal learning experience that fosters not only writing skills but also critical thinking and communication competencies. A study by Adeyemi and Oluwole (2021) highlighted that students who engaged in collaborative writing on social media platforms showed significant improvement in idea organization and content development, compared to their peers who worked on assignments individually. The exposure to multiple viewpoints and the interactive nature of this collaboration enhances their capacity to structure arguments and support their opinions coherently.
Social media also provides exposure to a variety of language models. Students who follow educational pages, news platforms, authors, or public intellectuals on platforms like Twitter, Instagram, or TikTok are introduced to a wide range of vocabulary, rhetorical styles, and modes of expression. This exposure helps broaden their understanding of how language functions in different contexts. Thomas (2022) found that students who actively engage with high-quality written content on social media often reflect this in their own writing by adopting more sophisticated vocabulary and sentence structures. In this way, the digital environment serves as a space for incidental learning where language acquisition occurs organically as students consume diverse forms of content. The constant interaction with these varied texts enhances their ability to navigate between informal and formal registers of language, a skill that is crucial for academic writing.
Moreover, social media teaches users to value brevity and clarity due to platform-specific constraints, such as Twitter’s character limits or the visual nature of Instagram captions. These conditions compel students to distill their ideas into clear and concise expressions. Akindele (2023) observed that students who frequently engaged in such constrained writing environments developed better summarization abilities and learned to eliminate unnecessary words, leading to more precise communication. This skill is transferable to academic settings, where clarity of thought and succinctness are highly valued. Learning to convey complex ideas in a limited space encourages discipline in expression, which is particularly useful in structured writing tasks like essays or reports.
The multimodal features of social media platforms further enhance students' communication skills. Through the integration of text with images, videos, audio clips, and hyperlinks, students learn to convey messages in more engaging and meaningful ways. Engaging with and creating multimodal content nurtures a type of literacy that combines traditional writing with digital composition skills. Jenkins (2020) notes that these forms of "new literacies" are increasingly relevant as education systems incorporate multimedia into assessments and project-based learning. Students who are adept at combining textual and visual elements can produce more dynamic and persuasive content, which can be applied to academic presentations, digital storytelling projects, and online learning portfolios. These skills reflect an evolving understanding of literacy that extends beyond the written word, recognizing the importance of communicating across various modes and media.
Despite these promising benefits, the use of social media also poses several challenges to the development of formal writing skills. One of the most pressing concerns is the widespread adoption of non-standard language forms on these platforms. Social media communication is often characterized by abbreviations, acronyms, emojis, and altered spellings that prioritize convenience and speed. While this informality may be suitable for casual exchanges, it becomes problematic when such habits bleed into academic writing. Zhang and Liu (2018) documented instances where students habitually incorporated text-speak such as "u" instead of "you" or "b4" for "before" in formal assignments. These informal expressions undermine the standards expected in academic environments, suggesting that students may struggle to differentiate between appropriate and inappropriate language registers.
In addition to non-standard language, issues with grammar and syntax are frequently observed among students who spend extensive time on social media. The fast-paced, informal nature of online communication often leads to incomplete sentences, poor punctuation, and inconsistent grammar usage. Thurlow and Brown (2022) analyzed writing samples from secondary school students and found that frequent social media users were more likely to produce essays with grammatical errors such as run-on sentences, misplaced modifiers, and punctuation mistakes. These errors detract from the overall coherence and readability of students’ writing, making it difficult for them to construct logical arguments and present ideas with clarity and precision. Such deficiencies in grammar can severely impact students’ academic performance, especially in standardized assessments where writing conventions are strictly evaluated.
The brevity and immediacy of social media content also appear to influence students’ attention spans and the depth of their written work. Platforms that favor short-form content, such as Instagram Stories or TikTok captions, condition users to engage with information in quick bursts rather than extended narratives. Moran (2021) noted that this consumption pattern contributes to a decrease in students’ ability to develop sustained arguments or explore ideas in depth. When students apply the same habits to academic writing, their work often lacks analytical depth, resulting in essays that present superficial points without adequate elaboration or evidence. This trend threatens the critical thinking skills necessary for higher-level academic writing, where extended reasoning and logical development are fundamental.
Another related issue is the decline in revision and editing practices among students. Social media culture emphasizes real-time posting, often without reviewing content for errors. This behavior can lead to carelessness in academic writing, where proofreading and revision are essential for improving content quality. Oyedeji (2022) conducted a survey that revealed a large percentage of junior secondary school students admitted to rarely reviewing their social media posts before publishing. This habit carried over to their schoolwork, where minimal revision resulted in avoidable errors and weaker compositions. Encouraging a mindset that values drafting, revising, and refining ideas is crucial for academic success, yet social media habits may discourage such diligence.
Finally, the nature of content sharing on social media can lead to confusion about academic integrity. The ease of copying, reposting, and modifying content on digital platforms blurs the lines between sharing and plagiarism. Ibrahim and Adebayo (2023) discovered that many Nigerian students were unaware of the distinctions between social media reposting practices and academic citation norms. As a result, unintentional plagiarism became common in school assignments, revealing a gap in students’ understanding of intellectual property and responsible writing practices. This concern highlights the need for explicit instruction on citation, paraphrasing, and source attribution, particularly in contexts where digital content is frequently used.
In conclusion, social media exerts a complex and multifaceted influence on students’ writing skills. While it presents valuable opportunities for motivation, collaboration, linguistic exposure, and digital literacy development, it also introduces significant challenges related to language formality, grammar, content depth, editing discipline, and academic integrity. For educators to make the most of social media's educational potential, it is essential to strike a balance—leveraging its benefits while implementing strategies that address its drawbacks. With thoughtful guidance and structured integration into the curriculum, social media can serve as a powerful tool in developing the writing proficiency of junior secondary school students.
Digital Literacy and Code-Switching Between Formal and Informal Writing
The ability to code-switch between informal digital communication and formal academic writing is increasingly recognized as a critical literacy skill in the 21st century. As social media becomes more embedded in students’ daily lives, the capacity to adapt language use to fit diverse communicative contexts becomes essential. Code-switching, in this context, refers to the deliberate and context-aware shifting of language, tone, and structure based on the audience and purpose. This is not a superficial change; rather, it requires a deep understanding of the sociolinguistic rules that govern different discourses. Gee (2014) explains that code-switching involves more than substituting formal words for informal ones it reflects an awareness of discourse communities, each with its own norms, expectations, and communicative goals. This skill is particularly relevant in educational settings where students must navigate the informal, quick-response nature of social media alongside the structured, precise expectations of academic writing. Jenkins (2020) argues that students who develop strong metacognitive awareness an ability to think about their own language choices are better positioned to make these transitions effectively, which in turn strengthens their overall writing competence and academic confidence.
Digital literacy plays a foundational role in enabling students to make these linguistic shifts. It goes beyond the technical know-how of operating devices and platforms; it encompasses a critical understanding of how language, media, and audience interact in different digital environments. Gilster (2022) defines digital literacy as "the ability to understand and use information in multiple formats from a wide range of sources when it is presented via computers and digital media." This definition highlights the interpretive and evaluative dimensions of digital communication, which are central to academic success. Students who possess strong digital literacy can discern the expectations of various communication modes and tailor their writing accordingly. For example, a student might use emojis, abbreviations, and casual phrasing in a WhatsApp chat but recognize that such features are inappropriate in a school essay or exam. Hase (2018) emphasizes that this kind of context-sensitive communication requires not only linguistic awareness but also a sense of information ethics—understanding the credibility, authorship, and originality of sources. These skills become particularly important as students move between social media, where information is often informal and peer-generated, and the classroom, where academic integrity and evidence-based argumentation are paramount.
Despite its importance, research shows that students vary widely in their ability to code-switch effectively. Adekoya and Williams (2021), in a survey of 400 junior secondary school students in southwestern Nigeria, found that only 40% demonstrated consistent success in adjusting their writing based on the communication platform. Another 35% showed moderate adaptability, while 25% exhibited minimal or no differentiation in language use, regardless of context. These findings suggest a strong link between students’ metalinguistic awareness the ability to reflect on and analyze their language use—and their capacity to switch registers appropriately. Heller (2011) adds that students who have a clear mental framework for categorizing formal versus informal language tend to perform better academically, as they are more adept at aligning their writing with teacher and examiner expectations. This disparity in student performance further underscores the need for targeted instructional support in metacognitive strategy development, particularly in the language arts curriculum.
Metacognitive strategies such as self-monitoring, reflection, and strategic planning are vital tools for students learning to navigate between informal and formal registers. When students are explicitly taught to recognize the linguistic differences between social media posts and academic essays, they begin to internalize these distinctions and apply them more consistently in their writing. Olumide (2023) conducted an intervention study with junior secondary students and found that those who were guided through structured comparisons of casual digital language and formal writing conventions demonstrated marked improvements in maintaining academic tone. These students used more accurate grammar, avoided slang, and improved their use of transitional phrases. Papageorgiou (2015) further supports this by highlighting how students benefit from exercises that promote self-awareness in writing, such as creating individualized editing checklists and engaging in peer review that focuses on style and register. These activities help students to pause and consider their linguistic choices before submitting written work, leading to clearer and more context-appropriate communication.
Educators play a crucial role in cultivating these skills by designing classroom activities that promote deliberate practice in code-switching. One effective instructional strategy involves the use of side-by-side writing tasks, where students are asked to describe the same topic in both informal social media style and formal academic prose. Adesope et al. (2017) found that students who engaged in such comparative exercises developed a stronger understanding of the different conventions required by each writing situation. The authors noted that this form of contrastive analysis sharpened students’ awareness of audience, purpose, and structure, leading to improved control over tone and diction. James (2019) also emphasizes the importance of teaching audience awareness explicitly, arguing that students must learn not only how to write but for whom they are writing. Classroom discussions about readers’ expectations, along with the practical application of reformulating informal posts into academic language, provide meaningful opportunities for students to hone their linguistic adaptability.
Further evidence of the effectiveness of these strategies can be found in Adesanya’s (2022) study, which evaluated the impact of a six-week instructional unit focused on code-switching in English writing classes. Students who participated in the unit showed statistically significant gains in their ability to distinguish between informal and formal writing features. These included improved sentence structure, reduced use of contractions and slang, and more appropriate vocabulary selection in academic tasks. The study illustrates how even a relatively short period of focused instruction can yield tangible improvements in student writing performance, particularly when lessons are grounded in real-world language practices that students already engage with outside of school.
Incorporating code-switching and digital literacy instruction into the curriculum does more than improve writing skills it fosters a more inclusive view of language and communication in today’s world. Recognizing the legitimacy and function of informal digital discourse, while also reinforcing the importance of formal academic writing, helps students appreciate the richness and flexibility of language. As we continue to embrace digital tools in education, teaching students how to move fluidly between different modes of expression will not only prepare them for academic success but also empower them as competent communicators in a digitally connected society. Ultimately, bridging the gap between informal and formal writing through intentional pedagogy ensures that students are equipped with the skills necessary to thrive in diverse linguistic environments, both within and beyond the classroom.
Educational Integration of Social Media in Language Learning
The integration of social media into English language instruction has gained traction as educators seek to make learning more relevant and engaging for digitally native students. Rather than dismissing social media as a hindrance to formal literacy development, progressive educators are reimagining these platforms as tools for enhancing language proficiency, especially in writing. Hamari et al. (2016) argue that social media's interactive and participatory structure offers a fertile ground for learner engagement, motivation, and creativity. These platforms present opportunities for learners to write for real audiences, receive instant feedback, and engage in meaningful peer-to-peer interaction all of which are critical for developing strong communication skills. According to Junco (2012), students who actively use social media for educational purposes demonstrate better engagement, improved digital communication, and a greater sense of belonging within learning communities.
One of the most prominent approaches to integrating social media into instruction involves the use of class blogs. These digital platforms offer students a semi-public space to share their writing, reflect on texts, and engage in constructive peer feedback. Obadare and Wilson (2022) provide compelling evidence from Nigerian junior secondary schools where English teachers used WordPress blogs to host literature response assignments. Students were tasked with writing analytical posts about texts studied in class, which encouraged them to apply critical thinking, structure their arguments, and respond thoughtfully to their peers' perspectives. This method provided authentic writing experiences while maintaining academic expectations. In a similar study, Light et al. (2020) found that students who knew their work would be viewed by classmates and potentially the wider public were more motivated to revise and improve their writing, demonstrating higher levels of ownership and accountability. These findings reflect the broader pedagogical principle that authentic audiences can drive better performance and deeper engagement with content (Lankshear & Knobel, 2006).
Another impactful strategy is the incorporation of collaborative writing projects using social media tools. Collaborative technologies like Google Docs, WhatsApp, and Microsoft Teams enable students to co-author essays, conduct peer editing, and exchange feedback in real time. Thomas and Schneider (2021) described a project connecting students from different schools who used WhatsApp groups and Google Docs to co-develop narrative essays. This not only fostered peer collaboration but also exposed students to diverse perspectives, enhancing both their content development and cultural competence. The study highlighted that such social media collaborations allowed students to engage in deeper planning, idea generation, and revision processes. Vygotsky’s (1978) theory of social constructivism, which emphasizes the central role of social interaction in cognitive development, supports this approach. As Light and Littleton (2020) assert, meaningful learning often emerges through collaborative dialogue, making these platforms ideal for promoting critical thinking and communicative competence in the writing process.
Educators have also leveraged platform constraints as pedagogical tools to refine writing skills. For instance, Twitter assignments, which require students to write within strict character limits, help develop brevity, focus, and clarity of expression. Thorne et al. (2015) argue that this constraint compels students to distill complex ideas into concise statements—an essential skill in academic writing and professional communication. Similarly, Instagram-based storytelling activities, which combine visual and textual elements, encourage students to experiment with multimodal composition. Powell (2023) demonstrated that students who completed caption-writing assignments for curated Instagram posts exhibited improved lexical variety, syntactic range, and narrative coherence compared to those limited to text-only tasks. These activities not only make writing more engaging but also develop digital communication literacies, which are increasingly vital in today’s media-rich environments (Kress, 2003). Baldwin (2020) emphasizes that the integration of visuals, layout, and textual content supports the development of multimodal literacy, enhancing students’ ability to communicate effectively across a range of platforms and audiences.
Private class groups on social platforms like WhatsApp or Facebook Messenger have also proven effective in extending classroom discussions into more informal but academically purposeful digital spaces. Adeniji (2022) found that junior secondary school students in Ilorin who participated in moderated WhatsApp discussions demonstrated improved abilities to articulate logical arguments and provide evidence-based responses. These forums often function as bridges between the personal and academic, allowing students to explore content in less formal, less intimidating settings while practicing structured discourse. Baker and Glover (2019) note that informal learning environments, such as online discussion groups, can foster deeper critical thinking, increased peer-to-peer support, and greater engagement with course materials. Furthermore, these interactions help students transition from everyday digital communication habits toward more reflective and analytical forms of writing, supporting the gradual internalization of academic conventions.
To support these new instructional methods, assessment strategies must evolve to reflect the multifaceted nature of digital writing. Traditional rubrics that focus solely on grammar, coherence, and structure may not fully capture the range of skills demonstrated in social media-based assignments. Cohen and Nystrand (2017) advocate for a comprehensive evaluation framework that includes criteria such as audience awareness, appropriate tone, multimodal integration, and digital etiquette. For example, assessing a student’s blog post might involve not only evaluating content and clarity but also examining how well the student engaged with readers through formatting, hyperlinks, and responses to comments. Such rubrics acknowledge the digital literacy skills that students develop when composing for online audiences and encourage the responsible and strategic use of social media in academic contexts. As Leu et al. (2015) argue, the ability to read, write, and communicate effectively in digital environments is now an essential component of literacy, one that schools must actively teach and assess.
In conclusion, the integration of social media into English language instruction represents a dynamic shift toward more authentic, participatory, and student-centered learning. By harnessing the motivational power and collaborative potential of digital platforms, educators can foster the development of crucial writing and communication skills that align with 21st-century literacy demands. When paired with thoughtful pedagogical strategies and assessment tools, social media becomes not a threat to formal education, but a bridge connecting students’ everyday communication practices with academic learning goals. As more schools explore and refine these methods, social media is poised to become a transformative force in the teaching and learning of language, empowering students to become confident, competent, and versatile writers in an increasingly digital world.
Empirical Studies
Numerous empirical studies have explored the relationship between social media usage and writing skills development, particularly among junior secondary students in Nigeria. These investigations reveal a nuanced interplay between digital engagement and literacy outcomes, highlighting both opportunities and challenges in educational contexts.
A quantitative study by Adesina and Olukotun (2022) examined the correlation between social media usage patterns and writing assessment scores among 450 junior secondary students in southwestern Nigeria. The researchers found that while the frequency of social media usage showed no significant correlation with overall writing performance (r = 0.12, p > 0.05), the type of engagement was significant. Students who actively created content demonstrated higher scores in idea development (r = 0.38, p < 0.01) compared to those who primarily consumed content passively. This finding underscores the importance of active participation in writing processes, supporting previous research that highlights active engagement as a facilitator of skill development (Baker & Glover, 2019).
Qualitative research by Ekwueme (2023) employed discourse analysis to compare 60 students' social media writing with their academic essays. The study identified specific linguistic features that frequently transferred from social media to formal writing, including sentence fragments, omitted punctuation, and contracted forms. Interestingly, positive transfers were also observed, particularly in areas of voice development and audience awareness, suggesting that social media writing experiences can enhance certain aspects of rhetorical effectiveness. This aligns with prior studies that suggest the informal writing styles cultivated on social media can enrich students' understanding of audience dynamics and voice (Light et al., 2020).
Adeniran (2021) conducted a mixed-methods study investigating how teachers perceive social media's influence on students' writing. Surveys of 80 English teachers in Ilorin revealed that 72% believed social media had predominantly negative effects on formal writing skills, while 18% perceived mixed impacts, and only 10% identified mostly positive influences. Follow-up interviews highlighted teachers' concerns about spelling erosion, attention span reduction, and plagiarism issues, alongside recognition of benefits related to writing confidence and motivation. These findings reflect the larger discourse around the dual-edged nature of technology's impact on literacy, where benefits in engagement and creative expression can coexist with challenges in formal writing conventions (Cohen & Nystrand, 2017).
Experimental research by Olanrewaju and Ibrahim (2022) implemented a controlled intervention where one group of junior secondary students (n=45) participated in structured social media-based writing activities for eight weeks, while a control group (n=43) received traditional writing instruction. Post-intervention assessments showed statistically significant differences in creativity scores (p < 0.01) and audience awareness (p < 0.05) favoring the experimental group, while grammar accuracy showed no significant difference between groups. This supports the notion that targeted social media activities can stimulate creative thought processes and enhance understanding of audience engagement, which are critical elements in effective writing (Vygotsky, 1978).
A longitudinal study by Taiwo (2021) tracked 120 junior secondary students over two years, documenting changes in their writing as their social media usage evolved. The researcher found that increased social media engagement correlated with improved idea generation and organization over time (r = 0.42, p < 0.01), but also with declining attention to formal conventions such as capitalization and punctuation (r = -0.35, p < 0.05). These findings suggest that social media's influence evolves as students mature and their usage patterns change, reinforcing the idea that engagement in digital practices can shape writing development in nuanced ways (Baldwin, 2020).
Research specifically examining interventions that bridge social media and academic writing shows promising results. Oyedele and Babatunde (2023) implemented a "translation" approach where students systematically converted social media posts into formal academic paragraphs. After a 12-week implementation period, participating students demonstrated significantly improved ability to maintain appropriate formality in academic writing compared to control groups (t = 3.86, p < 0.01). This indicates that structured interventions can effectively harness the creative potential of social media while fostering necessary academic skills, thus bridging informal and formal writing practices and preparing students for a variety of communication contexts (Thorne et al., 2015).
Overall, these empirical studies collectively illustrate a complex relationship between social media usage and writing development among junior secondary students in Nigeria. They reveal both challenges and opportunities that educators can leverage in their instructional practices, emphasizing the need for balanced and informed integration of social media into language learning curricula.
Appraisal of Literature Reviewed 
This literature review has explored the complex and multifaceted relationship between social media usage and the development of writing skills among junior secondary school students, particularly within the Nigerian context. A synthesis of existing research highlights how the pervasive use of digital platforms by students plays a significant role in shaping their communication habits, with far-reaching implications for their writing abilities both inside and outside of formal academic settings.
Social media platforms such as WhatsApp, Facebook, and Instagram have become integral components of junior secondary students’ daily lives in Nigeria, functioning not only as recreational outlets but also as consistent environments for written communication. These platforms, though often informal, offer students frequent opportunities to write and interact using text, thereby contributing to their overall literacy practices. The regularity and volume of writing that occurs on social media suggest that these spaces serve as informal but significant training grounds for developing writers. In this regard, the influence of social media on writing extends beyond entertainment; it becomes embedded in students' cognitive and communicative development, shaping their preferences, voice, and written expression in ways that formal education systems cannot afford to overlook.
The impact of social media on students’ writing development is characterized by both positive and negative dimensions. On one hand, social media enhances student motivation, encourages experimentation with language, and fosters interaction with authentic audiences, all of which can improve rhetorical awareness and creativity. Collaborative writing and peer feedback often integral to social media exchanges can also support the development of critical thinking and revision skills. On the other hand, concerns persist regarding the infiltration of non-standard language features into academic writing. These include the use of abbreviations, emojis, phonetic spellings, and fragmented sentences. Additionally, the instant-gratification nature of social media may contribute to reduced attention spans and mechanical writing errors, such as poor grammar and inconsistent punctuation. The literature underscores that the influence of social media is not inherently detrimental or beneficial; rather, its impact is determined by how it is used, interpreted, and incorporated into students’ broader writing experiences.
A recurring theme in the literature is the importance of code-switching the ability to adapt language and writing style according to context. Many students struggle to distinguish between the informal conventions of social media and the formal requirements of academic writing, resulting in stylistic and grammatical inconsistencies in their schoolwork. This capacity to switch registers effectively is closely linked to metalinguistic awareness: the conscious understanding of language as a system and the reflective skills needed to use it appropriately across different contexts. Students with higher levels of metalinguistic awareness are more likely to recognize the audience, purpose, and expectations associated with each writing situation, which in turn enhances their academic writing performance. Strengthening this form of cognitive flexibility is crucial for helping students navigate between informal and formal modes of communication, especially in increasingly digitized learning environments.
Recent pedagogical innovations offer promising strategies for leveraging social media to support language learning. Instead of viewing digital platforms as distractions, many educators are designing instruction that integrates social media in structured, intentional ways. For instance, classroom blogs, Twitter writing tasks, and Instagram-based storytelling projects have been shown to increase student engagement while reinforcing academic standards. These methods not only capitalize on students’ existing digital habits but also encourage creativity, voice development, and multimodal literacy. Educators who use these platforms to teach audience awareness, clarity, and rhetorical strategies often see improvements in students’ writing confidence and fluency. Importantly, these innovative approaches show that digital literacies and academic literacies are not mutually exclusive but can be mutually reinforcing when guided by effective instruction.
In the Nigerian educational context, however, the integration of social media into writing instruction faces a number of challenges that must be taken into account. Unequal access to digital devices and internet connectivity poses barriers to equitable participation in digital learning initiatives. Moreover, the linguistic diversity of Nigerian classrooms where students may speak multiple local languages in addition to English complicates the task of standardizing writing instruction. Cultural norms and institutional policies may also shape how social media is perceived and whether its use is encouraged or restricted in academic settings. Additionally, current curriculum frameworks may lack the flexibility to incorporate non-traditional writing activities, which can limit educators’ ability to experiment with digital tools. Understanding these contextual factors is essential for the successful design and implementation of instructional practices that utilize social media to improve writing outcomes.
Another key finding from the literature is the distinction between active engagement and passive consumption on social media. Students who create content by posting updates, writing captions, crafting blog posts, or participating in digital storytelling tend to exhibit stronger development in idea generation, voice, and organization. Conversely, students who mainly scroll through content without contributing actively show less improvement in their writing skills. This reinforces the importance of encouraging students to become active participants in digital writing spaces. By engaging as content creators, students gain more practice with expressing ideas, considering their audience, and refining their written communication skills that are directly transferable to formal academic writing.
Despite the insights provided by existing research, significant gaps remain in the literature, particularly in relation to junior secondary students in specific Nigerian localities such as Ilorin West. Much of the available research has focused on general trends without addressing the unique sociocultural, infrastructural, and pedagogical realities of these localized contexts. Furthermore, many studies have concentrated on diagnosing problems rather than testing or evaluating interventions. As a result, there is a growing need for studies that not only explore how social media affects writing skills but also examine how structured, context-specific interventions can be designed and assessed for effectiveness. 
This review of the literature highlights a complex interplay between social media usage and writing skill development. While the informal nature of social media presents certain risks to academic writing standards, it also offers rich opportunities for creative expression, audience engagement, and motivation. The key to maximizing the benefits of social media in writing instruction lies in intentional, pedagogically sound integration supported by an understanding of students’ digital habits and the broader educational context. Future research should prioritize the development of localized, evidence-based strategies that can inform teaching practices and curriculum design in Nigerian junior secondary schools, ultimately contributing to more effective and inclusive writing education.


CHAPTER THREE
RESEARCH METHODOLOGY
This chapter presents methodology and procedure used in carrying out this study. It is presented under the following sub-headings. 
a. Research Design
b. Population, Sample and Sampling Techniques
c. Instrumentation
d. Validity of the Instrument
e. Reliability of the Instrument
f. Administration of  the Instrument
g. Data Analysis Techniques
Research Design   
This research depends solely on collecting dependable data to analyse the Semantic Problem in English among Secondary School students. The method used for data collection in this study was based on the primary source of data collection through questionnaire from students in Ilorin, Kwara State.
Population 
According to Blaikie, (2009), a research population is an aggregate of all cases that conform to some designated set of criteria. The population of this research study would be the entire secondary school student in Ilorin, Kwara State.

Sample and Sampling Techniques
The respondents would be sampled using the purposive sampling technique. The targeted sample size would be hundred (100) respondents from the randomly selected secondary schools in Ilorin West Local Government Area, Kwara State.
Research Instrument 
The self-structured questionnaire is the instrument to be designed for this study. The instrument will consist of items designed to obtain information on the research topic. This consists of section A and B; section A consist of personal data of respondent and section B consists of question on Semantic Problems in English Language among Secondary School students in Ilorin West Local Government.
Validation of the Instrument 
The questionnaire was given to educationalists and experts in English language, as well as the project supervisor for corrections and necessary suggestions for the improvement of the structured items on the questionnaire. This is to ensure that the instrument used was validated since validity of the instrument is concerned with the testing of the instrument to determine whether it measures correctly and accurately the quality desired. 
Reliability of the Instrument
The reliability of the instrument was determined by a test-re-test method. Copies of questionnaire was given to students who were  not part of the study sampled so as to conduct a test and give similarities results for the instrument employed for this study to be more reliable.
Method of Data Collection 
Data for the study would be collected through the administration of the research instrument. The questionnaires would be administered by the researcher in senior secondary school selected for this study. The researcher would take permission from authorities of each school where the instrument will be administered. The researcher would collect the questionnaires immediately after they were completed to ensure higher rate of return.
Data Analysis Techniques
The statistical method that was used in the analysis of data collection for this study was the percentage. Statistical test determined the level of varieties and identifying the areas of problem faced by the students.


CHAPTER FOUR
RESULTS AND DISCUSSION
This chapter presents the results of the data collected on the Impact of Social Media on the Grammar of Senior Secondary School Students in Ilorin West Local Government Area. The results are organized according to the research questions and hypotheses stated in Chapter One. Tables and frequency distributions are used to present the data clearly, followed by a discussion of findings.
Section A: Demographic Information of Respondents
The demographic data of the respondents are presented in terms of gender, age, class level, and type of school. 
Table 1: Distribution of Respondents by Gender
	Gender
	Frequency
	Percentage (%)

	Male
	59
	59%

	Female
	41
	41%

	Total
	100
	100%


The table shows that 59% of the respondents were male, while 41% were female. This indicates that more male students participated in the study than female students.
Table 2: Distribution of Respondents by Age
	Age Group
	Frequency
	Percentage (%)

	15–16 years
	44
	44%

	17–18 years
	38
	38%

	Above 18 years
	18
	18%

	Total
	100
	100%


The majority of respondents (44%) were between 15–16 years old, followed by 38% who were between 17–18 years, while only 18% were above 18 years. This implies that most of the respondents were within the typical senior secondary school age bracket.
Table 3: Distribution of Respondents by Class Level
	Class Level
	Frequency
	Percentage (%)

	SS1
	31
	31%

	SS2
	34
	34%

	SS3
	35
	35%

	Total
	100
	100%


The distribution shows that 31% of the respondents were in SS1, 34% were in SS2, while 35% were in SS3. This indicates a fairly balanced representation across the three senior secondary school levels.
Table 4: Distribution of Respondents by Type of School
	Type of School
	Frequency
	Percentage (%)

	Public
	61
	61%

	Private
	39
	39%

	Total
	100
	100%


The results show that 61% of the respondents attended public schools, while 39% were from private schools. This suggests that more students from public schools participated in the study compared to private schools.
Research Question One:
To what extent do senior secondary school students in Ilorin West use social media?


Table 1: Responses on Social Media Usage
	S/N
	Items
	SA
	A
	D
	SD

	1
	I use social media platforms (WhatsApp, Facebook, TikTok, Instagram, Twitter/X) every day.
	34
	36
	21
	9

	2
	I spend more than two hours daily on social media.
	32
	38
	20
	10

	3
	Social media is my main means of communication with friends.
	29
	40
	21
	10

	4
	I prefer chatting online to reading textbooks.
	30
	41
	20
	9

	5
	I use abbreviations like “u” for you and “4” for for when chatting.
	29
	37
	17
	17

	6
	I often mix English with my mother tongue when using social media.
	27
	41
	19
	13

	7
	I rarely pay attention to grammar rules when chatting online.
	41
	40
	14
	5

	8
	I use emojis, stickers, or short forms instead of full sentences when communicating.
	25
	41
	24
	10


The findings reveal that social media has become an integral part of students’ daily lives. A large majority (70%) reported using platforms such as WhatsApp, Facebook, and TikTok every day, while the same percentage admitted spending more than two hours online. Most students (69%) also relied on social media as their main means of communication, with 71% preferring chatting online to reading textbooks. The results further show that students widely use abbreviations (66%) and mix English with their mother tongue (68%), reflecting a tendency to adopt informal language patterns. Alarmingly, 81% confessed to ignoring grammar rules while chatting, and 66% reported replacing full sentences with emojis or short forms. These patterns suggest that while social media facilitates communication and peer interaction, it diverts attention from academic reading and encourages non-standard language use. Consequently, students risk transferring these informal habits into academic contexts, which may undermine their mastery of English grammar.
Research Question Two:
What common grammatical errors do students exhibit as a result of social media usage?
Table 2: Responses on the Impact of Social Media on Grammar
	S/N
	Items
	SA
	A
	D
	SD

	1
	My social media habits sometimes affect how I write essays in school.
	36
	39
	16
	9

	2
	I have used social media abbreviations in formal schoolwork by mistake.
	36
	40
	16
	8

	3
	I often omit punctuation marks in school assignments because of chatting habits.
	30
	34
	21
	15

	4
	I sometimes forget to capitalize the first letter of sentences or proper nouns when writing.
	27
	35
	28
	10

	5
	I mix informal slang from social media with Standard English in academic writing.
	35
	41
	17
	7

	6
	My spelling in assignments has been influenced by social media writing style.
	29
	36
	24
	11

	7
	Teachers have corrected me for using non-standard English influenced by social media.
	26
	46
	18
	10

	8
	Social media has helped me learn new words and expressions in English.
	32
	42
	18
	8

	9
	Social media helps me practice English more often than classroom interaction.
	26
	43
	19
	12

	10
	I believe social media can be both helpful and harmful to grammar competence.
	32
	43
	17
	8


The results show that social media strongly influences students’ grammar in academic contexts. A majority of respondents admitted that their online habits affect essay writing, with 76% acknowledging they had mistakenly used abbreviations such as b4 or u in schoolwork. Many students also reported omitting punctuation (64%) and neglecting capitalization (62%), reflecting the informal style of online communication. Similarly, 76% indicated that they mix slang with Standard English in academic writing, while 65% confessed their spelling had been influenced by social media usage. Teachers have also noticed this trend, with 72% of students confirming they were corrected for such errors. However, the findings reveal a dual impact: over 70% agreed that social media helped them learn new words and practice English more frequently. This suggests that while social media fosters creativity and vocabulary growth, its informal norms pose a challenge to maintaining grammatical accuracy in formal academic writing.
Research Question Three:
What strategies can be adopted to address the negative influence of social media on grammar?
Table 3: Responses on Possible Solutions
	S/N
	Items
	SA
	A
	D
	SD

	1
	Teachers should emphasize the difference between formal and informal English in class.
	31
	33
	26
	10

	2
	Students should be guided on how to use social media responsibly.
	28
	44
	22
	6

	3
	Schools should organize seminars on the effect of social media on academics.
	33
	37
	20
	10

	4
	Parents should monitor how much time children spend on social media.
	25
	43
	24
	8

	5
	Social media can be used positively for educational purposes if guided properly.
	35
	36
	20
	9


The findings indicate that students recognize the need for solutions to minimize the negative effects of social media on grammar. A significant majority (64%) agreed that teachers should emphasize the difference between formal and informal English in class, while 72% supported the idea that students should be guided on responsible social media use. Similarly, 70% believed schools should organize seminars to sensitize learners about the academic impact of social media. Parental involvement was also considered important, with 68% agreeing that parents should monitor children’s online activities. Notably, 71% of respondents acknowledged that social media could be harnessed positively for educational purposes if used properly. This shows that while students are aware of the risks, they also recognize the potential of social media as a learning tool. Therefore, collaborative efforts from teachers, parents, and schools are necessary to balance digital interaction with the mastery of correct grammar.
Discussion of Findings
The findings from this study show that social media use is deeply ingrained in the daily lives of senior secondary school students in Ilorin West. A majority of the respondents reported that they access platforms such as WhatsApp, Facebook, TikTok, and Instagram every day, with most spending more than two hours online. Many also admitted that they prefer chatting online to reading textbooks, and that social media is their primary means of communication with friends. This confirms earlier observations by Crystal (2011) that the internet has reshaped how young people communicate, often prioritizing speed, convenience, and interaction over accuracy. The implication is that while social media promotes connectedness and engagement, it risks reducing students’ investment in activities such as reading and structured writing, which are essential for grammar development.
The study further revealed that social media strongly affects the grammar of students in academic contexts. A high percentage of respondents confessed that they have mistakenly used social media abbreviations such as u and b4 in school essays. Others admitted to omitting punctuation marks, neglecting capitalization, and mixing slang with Standard English in formal writing. These results are in line with Adebiyi (2018), who found that students often carry over informal online expressions into academic tasks. Such practices suggest that prolonged exposure to non-standard grammar online normalizes errors, thereby weakening students’ mastery of formal grammar. Teachers’ reports of correcting these mistakes also validate the influence of social media on classroom performance.
Interestingly, the findings also highlighted a positive dimension of social media use. Over 70% of the respondents agreed that social media helped them learn new words and practice English more frequently than classroom interactions allowed. This supports Al-Shehri’s (2011) argument that digital platforms can provide learners with greater opportunities for literacy development and creativity. In this way, social media is not entirely detrimental; rather, it offers a new form of exposure to language use that can enrich vocabulary and encourage self-expression. The challenge lies in helping students distinguish between informal registers used online and the formal grammar required in academic contexts.
Finally, the study revealed that students are aware of the need for solutions to address the negative impacts of social media on grammar. Most respondents supported the idea that teachers should stress the differences between formal and informal English, while others emphasized the importance of parental monitoring and school-organized seminars. A majority also acknowledged that social media could be used positively for education if guided properly. This resonates with Andu (2020), who emphasized the role of digital literacy in modern education. The implication is that effective interventions require a collaborative approach involving teachers, parents, and policymakers to ensure that students benefit from the advantages of social media without compromising their grammatical competence.



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
This study investigated the impact of social media on the grammar of senior secondary school students in Ilorin West Local Government Area of Kwara State. The background of the study highlighted the centrality of English grammar in academic achievement and communication, as well as the increasing influence of social media platforms such as WhatsApp, Facebook, TikTok, Instagram, and Twitter (X) on students’ language use. The problem identified was that students frequently adopt informal expressions, abbreviations, and poor grammar from online communication into their formal writing, which may undermine their academic performance.
The research employed a descriptive survey design, and data were collected from 100 students across selected public and private schools using a structured questionnaire. The findings showed that most students use social media daily and spend several hours online, often preferring chatting to reading textbooks. It was also revealed that social media habits contribute to grammatical errors such as omission of punctuation, neglect of capitalization, incorrect spelling, and the use of abbreviations and slang in formal essays. However, the study also found that social media has positive effects, as many students reported learning new vocabulary and practicing English more frequently through online interaction.
Finally, the study identified strategies for minimizing negative effects, including the need for teachers to emphasize the differences between formal and informal English, parental monitoring of students’ online activities, and the organization of school-based seminars on digital literacy.
Conclusion
Based on the findings, the study concludes that social media has both positive and negative impacts on the grammar of senior secondary school students in Ilorin West. While it fosters peer interaction, creativity, and exposure to new vocabulary, it also encourages the adoption of non-standard grammar, abbreviations, and informal structures that weaken students’ academic writing. The challenge, therefore, is not the use of social media itself, but the inability of students to separate informal online language from the standard grammar expected in academic contexts. Unless properly guided, students’ excessive reliance on social media may undermine their mastery of English grammar, which is essential for academic success and professional growth.
Implications of the Study
The findings of this study have several important implications for education and society at large:
· Teaching and Learning: The study shows that students’ heavy reliance on social media contributes to poor grammar usage in academic writing. This implies that English language teachers must adopt innovative strategies that directly address the influence of social media, such as incorporating digital literacy activities into grammar lessons.
· Students: The results imply that students need to develop self-discipline in separating informal social media expressions from formal English usage. Without this awareness, their academic performance and communication skills may continue to decline.
· Parents:The study highlights the role of parents in monitoring their children’s social media habits. Parents must guide students toward responsible use of digital platforms and encourage reading culture at home to balance digital engagement with language development.
· School Administrators: Since schools remain central to shaping academic competence, the findings imply that administrators should design programs such as seminars, debates, and writing clubs that reinforce standard English grammar while also addressing modern communication trends.
· Policymakers and Curriculum Developers:The results imply that there is a need to integrate digital literacy into the school curriculum. This will help students understand the appropriate contexts for informal and formal English, thereby reducing the negative influence of social media on grammar.
· Future Research:Finally, the study implies that more research is needed on how social media can be positively harnessed for teaching grammar, particularly in developing countries like Nigeria where digital technologies are expanding rapidly.
Recommendations
In view of the findings and conclusion, the following recommendations are made:
1. Teachers should consistently emphasize the differences between formal and informal English and correct students’ errors that arise from social media habits.
2. Students should be sensitized on the need to use correct grammar in academic work and to consciously separate casual online expressions from formal communication.
3. Schools should organize seminars and workshops on the effects of social media on academic performance, focusing on digital literacy and responsible online communication.
4. Parents should monitor their children’s social media use, encourage moderation, and promote activities such as reading that enhance grammar competence.
5. Curriculum developers and policymakers should integrate digital literacy into the secondary school curriculum to guide students in balancing the benefits of social media with the demands of academic grammar.
6. Researchers should conduct further studies on the long-term effects of social media on students’ language development and explore innovative ways of using online platforms for formal learning.
Limitations of the Study
Like every research, this study is not without its limitations. First, the study was restricted to senior secondary school students in Ilorin West Local Government Area. This limited geographical scope means that the findings cannot be generalized to all secondary school students in Kwara State or Nigeria as a whole.
Secondly, the research relied on the use of a questionnaire as the primary instrument for data collection. While this method was effective in gathering responses from a large sample, it may not have captured the full depth of students’ experiences and attitudes compared to interviews or direct observation.
Thirdly, the study involved only 100 respondents, which, although adequate for a small-scale survey, may not fully represent the diverse population of senior secondary students in the area.
Finally, since the data were self-reported, there is a possibility of response bias, as some students might have under-reported or over-reported their social media usage and its effect on their grammar.

Suggestions for Further Study
Based on the scope and limitations of this study, the following suggestions are made for future research:
1. Wider Coverage: Future studies should be conducted in other Local Government Areas within Kwara State and beyond, in order to compare findings across different regions and make the results more generalizable.
2. Larger Sample Size: Researchers should increase the number of respondents to include more schools and students, which will provide a broader perspective on the influence of social media on grammar.
3. Different Research Instruments: Further studies could employ interviews, focus group discussions, and content analysis of students’ written work alongside questionnaires to provide a deeper understanding of how social media affects grammar.
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KWARA STATE COLLEGE OF EDUCATION, ILORIN
QUESTIONNAIRE
This questionnaire is designed to collect data for a research project on “Impact of Social Media on the Grammar of Senior Secondary School Students in Ilorin West Local Government Area.”
The information provided will be treated with strict confidentiality and used solely for academic purposes. Kindly answer honestly.
Section A: Demographic Information
Please tick (✔) the appropriate option.
Gender: 	Male [     ]	Female [    ]
Age: 		15–16 years [   ]  17–18 years [   ]	Above 18 years [    ]
Class Level:	SS1 [    ]	SS2 [    ]  SS3  [    ]
Type of School:	Public	[    ]		Private  [   ]


Section B: Social Media Usage
	S/N
	Items
	SA
	A
	D
	SD

	1
	I use social media platforms (WhatsApp, Facebook, TikTok, Instagram, Twitter/X) every day.
	
	
	
	

	2
	I spend more than two hours daily on social media.
	
	
	
	

	3
	Social media is my main means of communication with friends.
	
	
	
	

	4
	I prefer chatting online to reading textbooks.
	
	
	
	

	5
	I use abbreviations like “u” for you and “4” for for when chatting on social media.
	
	
	
	

	6
	I often mix English with my mother tongue when using social media.
	
	
	
	

	7
	I rarely pay attention to grammar rules when chatting online.
	
	
	
	

	8
	I use emojis, stickers, or short forms instead of full sentences when communicating online.
	
	
	
	



Section C: Impact of Social Media on Grammar
	S/N
	Items
	SA
	A
	D
	SD

	1
	My social media habits sometimes affect how I write essays in school.
	
	
	
	

	2
	I have used social media abbreviations (e.g., “b4,” “u,” “l8r”) in formal schoolwork by mistake.
	
	
	
	

	3
	I often omit punctuation marks in my school assignments because I am used to chatting online.
	
	
	
	

	4
	I sometimes forget to capitalize the first letter of sentences or proper nouns when writing.
	
	
	
	

	5
	I mix informal slang from social media with Standard English in academic writing.
	
	
	
	

	6
	My spelling in English assignments has been influenced by social media writing style.
	
	
	
	

	7
	Teachers have corrected me for using non-standard English influenced by social media.
	
	
	
	

	8
	Social media has helped me learn new words and expressions in English.
	
	
	
	

	9
	Social media helps me practice English more often than classroom interaction.
	
	
	
	

	10
	I believe social media can be both helpful and harmful to students’ grammar competence.
	
	
	
	


Section D: Possible Solutions
	S/N
	Items
	SA
	A
	D
	SD

	1
	Teachers should emphasize the difference between formal and informal English in class.
	
	
	
	

	2
	Students should be guided on how to use social media responsibly without affecting their grammar.
	
	
	
	

	3
	Schools should organize seminars on the effect of social media on academic performance.
	
	
	
	

	4
	Parents should monitor how much time their children spend on social media.
	
	
	
	

	5
	Social media platforms can be used positively for educational purposes if guided properly.
	
	
	
	


Thank you. 
1

