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CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
Continuous assessment (CA) has gained prominence as an essential educational strategy across the globe, particularly in countries like Nigeria, where educational reforms have been ongoing. Continuous assessment refers to an evaluation process that spans the entire academic year, tracking students' learning progress through a variety of assessment tools and methods. Unlike traditional summative assessments that primarily focus on final exams or end-of-term tests, continuous assessment integrates various assessment techniques, such as quizzes, assignments, project work, classroom participation, and observations, to provide a more holistic view of a student's academic and emotional development (Adebule, 2021). This shift towards continuous assessment aligns with the growing recognition that student achievement should not solely be defined by a final exam but also by their overall learning journey and capabilities.
In Nigeria, the National Policy on Education (NPE) has highlighted the importance of continuous assessment in achieving educational goals that foster the holistic development of students. Specifically, the NPE advocates for a combination of both formative and summative assessments to promote diverse learning styles, assess different competencies, and provide immediate feedback to students (Federal Ministry of Education, 2013). Despite this policy mandate, challenges persist, particularly in primary schools where there are issues surrounding the implementation of CA. These challenges are often linked to the attitudes and readiness of teachers and pupils toward continuous assessment, which can significantly impact the success of its application.
In Ilorin, the capital city of Kwara State, the introduction of continuous assessment in primary schools has met with mixed reactions. Teachers in these schools have been tasked with adopting a learner-centered approach, which necessitates consistent monitoring and evaluation of pupils' academic progress (Oluwatayo & Bello, 2019). However, the effectiveness of this method depends heavily on teachers' attitudes, their understanding of the assessment process, and the training they receive. Research suggests that while some educators acknowledge the value of continuous assessment in providing ongoing feedback and supporting student development, many still struggle with its implementation. This reluctance often stems from the perceived increase in workload, lack of sufficient training, and limited resources (Akinbobola, 2022). Moreover, traditional teaching methods, which emphasize rote learning and final exams, continue to dominate, hindering the full adoption of continuous assessment practices.
For pupils, continuous assessment offers both advantages and challenges. On one hand, it provides an opportunity for regular feedback, allowing students to monitor their progress, identify areas of weakness, and receive support before summative evaluations take place. On the other hand, some pupils may experience anxiety and stress as they feel constantly "assessed" throughout the year, leading to a perception that CA adds unnecessary pressure (Jekayinfa & Jekayinfa, 2020). In some cases, pupils may not fully understand the purpose or benefits of continuous assessment, which can lead to negative attitudes toward the process. These attitudes may, in turn, affect their motivation, engagement, and overall academic performance.
In addition to these perceptions, the lack of proper infrastructure and support systems for continuous assessment further complicates its implementation. Research indicates that many primary schools in Ilorin face challenges such as overcrowded classrooms, inadequate training for teachers, and limited access to technology and materials necessary for effective continuous assessment (Oluwatayo & Bello, 2019). Teachers often find it difficult to manage the diverse needs of pupils while simultaneously conducting regular assessments. Furthermore, the absence of a clear, unified approach to CA at the local government or state level creates inconsistencies in how continuous assessment is applied across schools in Ilorin.
Understanding the attitudes of both teachers and pupils towards continuous assessment is critical for addressing these challenges. Teachers' perceptions of the process, their readiness to embrace it, and their knowledge of assessment strategies all play a significant role in shaping the implementation of CA. Likewise, pupils' attitudes and their understanding of the assessment process directly influence their response to the practice. By exploring the factors that shape these attitudes and identifying the barriers to effective implementation, this study aims to provide valuable insights into how continuous assessment can be better integrated into primary schools in Ilorin.
Further, the findings of this study could help policymakers and educational administrators design targeted interventions that address the concerns of both teachers and pupils. These interventions might include professional development programs for teachers, strategies to reduce pupil anxiety, and the provision of necessary resources and infrastructure to facilitate continuous assessment. Ultimately, a more comprehensive understanding of the attitudes towards continuous assessment will contribute to its effective implementation and improve the overall quality of education in Ilorin's primary schools.
Moreover, this research aligns with broader global trends in educational reform, where there is a growing emphasis on formative assessment as a tool for improving learning outcomes. Studies by Dweck (2020) and Hattie & Timperley (2007) emphasize that formative feedback, such as that offered through continuous assessment, significantly impacts student learning by encouraging a growth mindset and promoting self-regulation. By exploring the attitudes of teachers and pupils towards CA in the context of Nigerian primary schools, this study will contribute to the global discourse on the role of assessment in fostering educational development and equity.
1.2 Statement of the Problem
While the policy on continuous assessment has been in place for several years, there is a noticeable gap in the attitudes of both teachers and pupils toward its implementation. Teachers' attitudes are often shaped by their perceptions of the assessment's complexity, its impact on their workload, and the training they have received (Olubunmi, 2020). Similarly, pupils' attitudes towards continuous assessment are largely influenced by their experiences and understanding of the process (Oluwatayo & Bello, 2019). In Ilorin, despite the policy mandate, there is insufficient research on how these attitudes manifest and affect the overall effectiveness of continuous assessment in primary schools.
The problem, therefore, lies in understanding the factors that influence teachers' and pupils' attitudes towards continuous assessment in primary schools in Ilorin, and how these attitudes impact the successful implementation of the assessment policy. It is essential to investigate these perceptions to identify strategies that can enhance the effectiveness of continuous assessment in fostering improved academic performance among primary school pupils.

1.3 Objectives of the Study 
The primary objective of this study is to examine the attitudes of teachers and pupils toward continuous assessment in primary schools in Ilorin. The specific objectives of the study are:
1. To determine the attitudes of primary school teachers in Ilorin towards continuous assessment.
2. To assess the perceptions of primary school pupils in Ilorin regarding continuous assessment.
3. To explore the factors that influence teachers' and pupils' attitudes towards continuous assessment.
4. To identify the challenges faced by teachers and pupils in implementing continuous assessment in primary schools in Ilorin.
1.4 Research Questions
In line with the objectives, this study seeks to answer the following research questions:
1. What are the attitudes of primary school teachers in Ilorin towards continuous assessment?
2. How do primary school pupils in Ilorin perceive continuous assessment?
3. What factors influence the attitudes of teachers and pupils towards continuous assessment in Ilorin?
4. What challenges do teachers and pupils face in the implementation of continuous assessment in primary schools in Ilorin?
1.5 Research Hypotheses
Based on the research questions, the following hypotheses are formulated:


1. There is a significant difference in the attitudes of male and female teachers towards continuous assessment in primary schools in Ilorin.
2. There is a significant relationship between the training of teachers and their attitude towards continuous assessment in primary schools in Ilorin.
3. Pupils' perceptions of continuous assessment significantly influence their academic performance in primary schools in Ilorin.
1.6 Significance of the Study
This study is significant because it  result will provide an in-depth understanding of the attitudes of both teachers and pupils toward continuous assessment in primary schools in Ilorin. By identifying the challenges and factors that shape these attitudes, the study will contribute to the development of strategies to improve the implementation of continuous assessment in the region. Additionally, the findings of this study will be useful to policymakers, school administrators, and educators who are concerned with improving the quality of education through more effective assessment practices.
Moreover, the study’s findings can serve as a reference for future research on educational assessment in Nigeria, particularly in relation to how assessment practices can be enhanced to support student learning and development.
 1.7 Scope and Limitation of the Study 
This study focuses on investigating the attitudes of teachers and pupils toward continuous assessment in selected public primary schools within Ilorin, the capital city of Kwara State, Nigeria. The research is limited to public schools only and excludes private institutions. It covers primary school teachers and pupils, specifically examining their perceptions, experiences, and attitudes toward the implementation and effectiveness of continuous assessment as practiced within the Nigerian educational system. 
This study is limited in geographical scope to Ilorin and does not include rural areas or other urban centers within Kwara State or Nigeria as a whole. The research is confined to public schools, thereby excluding the perspectives of private school teachers and pupils, which may differ significantly due to variations in resources, training, and implementation strategies.
1.8 Definition of Key Terms
1. Continuous Assessment (CA): A process of evaluating pupils' academic performance through regular and ongoing assessments such as assignments, tests, quizzes, and projects throughout the academic year (Adebule, 2021).
2. Attitude: A settled way of thinking or feeling about something, typically reflected in behavior (Ajala, 2018).
3. Teacher Effectiveness: The extent to which a teacher successfully facilitates learning, motivates students, manages classroom activities, and achieves desired educational outcomes (Ogunyemi, 2019).
4. Supervision: The act of overseeing and guiding teachers’ instructional activities and professional development to improve teaching quality and student performance (Eze, 2020).
5. Secondary School: An educational institution that provides education to students generally between the ages of 11 and 18, following primary education (Federal Ministry of Education, 2017).
6. Educational Outcomes: The measurable knowledge, skills, attitudes, and values gained by students as a result of the teaching and learning process (Okoro, 2016).
7. Instructional Materials: Resources such as textbooks, visual aids, and digital tools used by teachers to facilitate effective learning (Nwankwo, 2015).
8. Professional Development: Activities that enhance teachers’ skills, knowledge, and competencies to improve their teaching effectiveness (Adeyemi, 2018).





CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter reviews relevant literature on continuous assessment (CA), focusing on the attitudes of teachers and pupils towards its implementation in primary schools. The review synthesizes theoretical frameworks, empirical studies, and contextual factors that influence these attitudes in educational settings, with special attention to research conducted within Nigeria and similar developing country contexts. By analyzing previous studies, this chapter identifies gaps and provides a rationale for the current investigation into the perceptions of teachers and pupils in Ilorin East Local Government Area (LGA), Kwara State.
2.2 Concept of Continuous Assessment
Continuous Assessment (CA) is defined as the systematic and ongoing evaluation of students’ academic performance through various formative tools such as tests, quizzes, assignments, projects, and classroom observations (Adebule, 2021). CA is designed to provide continuous feedback to both learners and educators, thereby promoting a more dynamic and responsive teaching-learning process (Okoro & Ibe, 2020). Unlike summative assessments, which are typically one-off exams at the end of a term or course, CA emphasizes consistent monitoring and formative feedback (Agbaje, 2019). This approach aligns with contemporary educational theories advocating for learner-centered pedagogy and personalized instruction (Black & Wiliam, 1998). Additionally, CA helps to identify specific learning difficulties early, allowing for timely intervention and support (Babalola, 2018).
2.3 Importance of Continuous Assessment in Primary Schools
Continuous assessment plays a pivotal role in primary education by offering a more holistic view of a pupil’s learning progress over time (Ogunleye, 2022). Studies indicate that CA encourages regular study habits and fosters a culture of continuous improvement, thus reducing the stress and anxiety often associated with final exams (Adewale & Yusuf, 2021). Furthermore, CA enables teachers to tailor instructional strategies based on the individual strengths and weaknesses of pupils, thereby promoting differentiated instruction (Bamidele & Nwosu, 2020). Research by Johnson et al. (2023) found that schools implementing effective CA practices recorded higher literacy and numeracy outcomes, emphasizing its role in improving overall academic achievement. Importantly, CA nurtures pupils’ self-reflection and responsibility for their learning, which are essential skills for lifelong education (Obasi & Chukwu, 2019).
2.4 Teachers’ Attitude Towards Continuous Assessment
Teachers’ attitudes significantly impact how CA is implemented and its eventual effectiveness. Positive attitudes among teachers often lead to more diligent, fair, and constructive assessment practices, which enhance student learning outcomes (Adewale, 2019). However, many teachers view CA as an additional workload due to time constraints, large class sizes, and inadequate training, which can foster negative attitudes (Sulaiman & Omotayo, 2023). For instance, a study in southwestern Nigeria revealed that 60% of teachers considered CA a cumbersome task that detracted from their teaching time (Abdulraheem & Olatunji, 2021). Conversely, Adeyemi (2022) highlights that teachers who receive proper training and continuous professional development tend to embrace CA more enthusiastically, demonstrating improved competence in its application. Positive teacher attitudes also correlate with better feedback quality, which benefits pupils’ learning processes (Fagbemi, 2020).
2.5 Pupils’ Attitude Towards Continuous Assessment
Pupils’ attitudes towards CA influence their motivation, engagement, and ultimately their academic success. Positive attitudes towards CA are associated with increased participation, better preparation for assessments, and improved academic achievement (Emeka & Onyekachi, 2021). In contrast, pupils who perceive CA as stressful or confusing tend to disengage, which diminishes the effectiveness of the assessment process (Taiwo, 2020). Musa and Ibrahim’s (2023) research in northern Nigeria found that pupils who regularly received constructive feedback from teachers exhibited more positive attitudes and a stronger commitment to their studies. Furthermore, the clarity of CA’s purpose and the nature of teacher-pupil interactions during assessment were identified as key factors shaping pupils’ perceptions (Oladele & Ajayi, 2019). The involvement of pupils in self and peer assessments also positively influences their attitude, fostering a sense of ownership and responsibility in learning (Ekundayo, 2021).
2.6 Factors Influencing Attitudes Towards Continuous Assessment
Several factors influence the attitudes of teachers and pupils towards CA, shaping how effectively it is implemented in schools:
· Training and Professional Development: Teachers who participate in targeted CA training programs exhibit greater confidence and positive attitudes, as these programs enhance their skills and reduce anxiety related to assessment tasks (Adeyemi, 2022; Okon & Etim, 2020).
· Resource Availability: The availability of instructional and assessment materials such as textbooks, marking guides, and record books plays a crucial role. Lack of these resources hinders effective CA implementation and negatively impacts teachers’ enthusiasm (Okonkwo, 2021; Nwafor & Ugwu, 2022).
· School Management Support: Supportive school leadership that motivates teachers through supervision, provision of materials, and recognition of good practices fosters more positive attitudes towards CA (Bello & Yusuf, 2020). Conversely, weak leadership can result in neglect of CA responsibilities (Amadi, 2019).
· Pupils’ Awareness and Understanding: Pupils who understand the objectives and benefits of CA are more likely to develop positive attitudes. Teacher communication and involvement of pupils in the assessment process are critical to this awareness (Emeka & Onyekachi, 2021; Oladele & Ajayi, 2019).
· Class Size and Workload: Overcrowded classrooms and excessive workload limit the time teachers can dedicate to designing, administering, and marking CA tasks, thereby influencing attitudes negatively (Abdulraheem & Olatunji, 2021).
· Cultural and Socio-economic Factors: Socio-economic background and cultural beliefs about education and assessment influence both teachers’ and pupils’ attitudes (Adebayo & Salawu, 2023; Olufemi, 2022).
2.7 Continuous Assessment in Nigerian Primary Schools
In Nigeria, continuous assessment has been officially integrated into the primary school curriculum to enhance educational standards and learning outcomes (Federal Ministry of Education, 2017). Despite this policy, practical challenges undermine effective implementation. These include inadequate teacher training, insufficient instructional materials, large class sizes, and poor infrastructure (Olagunju et al., 2022). Research specific to Kwara State reveals mixed attitudes among teachers and pupils towards CA, often linked to differences in training levels, resource availability, and school leadership quality (Adebayo & Salawu, 2023). For example, a recent study by Lawal and Ahmed (2024) in Kwara State found that although teachers acknowledged the importance of CA, only 45% consistently applied CA principles due to workload and limited support. Furthermore, many pupils were unaware of CA’s purpose, limiting their engagement and motivation.










CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter presents the methodological approach used in investigating the attitudes of teachers and pupils toward continuous assessment (CA) in primary schools in Ilorin East Local Government Area (LGA) of Kwara State. It covers the research design, population, sample and sampling techniques, research instruments, validity and reliability of the instrument, procedures for data collection, method of data analysis, and ethical considerations. The methodology was carefully selected to ensure accurate, valid, and reliable findings based on established research standards.
3.2 Research Design
The study adopted a descriptive survey design, which is commonly used in educational research to collect and analyze data from a sample of a population in order to generalize findings (Creswell & Creswell, 2020). This design is appropriate for examining the perceptions, experiences, and attitudes of teachers and pupils without manipulating the study environment. It also enables the researcher to explore existing conditions related to continuous assessment in a natural school setting (Nwankwo, 2021).
3.3 Population of the Study
The target population for this study comprises all public primary school teachers and upper primary pupils (Primary 4-6) in Ilorin East LGA, Kwara State. According to data from the Kwara State Universal Basic Education Board (SUBEB, 2024), there are approximately 1,320 public primary school teachers and over 25,000 pupils enrolled in the upper primary classes across Ilorin East LGA. The choice of upper primary pupils is based on their relatively advanced cognitive development and familiarity with the school’s assessment systems.

3.4 Sample and Sampling Technique
A total of 200 respondents participated in the study, comprising:
· 100 teachers, and
· 100 pupils from upper primary levels (Primary 4–6).
A multi-stage sampling technique was adopted as follows:
1. Stage One – School Selection: Ten (10) public primary schools were selected using simple random sampling from the list of schools in Ilorin East LGA.
2. Stage Two – Teacher Selection: From each selected school, ten (10) teachers were purposively sampled to ensure that only teachers actively engaged in classroom teaching and assessment were included.
3. Stage Three – Pupil Selection: Ten (10) pupils were randomly selected from Primary 4 to Primary 6 in each selected school, using the class register as the sampling frame.
3.5 Research Instrument
The primary instrument for data collection was a structured questionnaire titled “Attitudes Towards Continuous Assessment Questionnaire (ATCAQ)”, developed by the researcher based on literature and validated instruments in previous studies (Adebule, 2021; Taiwo, 2020). Two versions were created:
· One for teachers, and
· A simplified version for pupils using age-appropriate language.
The questionnaire consists of two sections:
· Section A: Demographic information (e.g., gender, years of experience, class level).
· Section B: Likert-scale items (Strongly Agree to Strongly Disagree) addressing:
· Attitudes toward continuous assessment,
· Perceived challenges,
· Implementation strategies,
· Pupils’ understanding and reaction to CA.
3.6 Validity of the Instrument
To ensure content and face validity, the instrument was reviewed by three experts in educational measurement and evaluation from the University of Ilorin. Their feedback was used to improve clarity, remove ambiguous items, and align the instrument with study objectives. This process aligns with recommendations by Johnson, Brown, and Maduekwe (2023) that peer review enhances the validity of research tools used in school-based assessments.
3.7 Reliability of the Instrument
A pilot study was conducted in a neighboring LGA (Ilorin South) using 20 teachers and 20 pupils who were not part of the main study sample. The internal consistency of the questionnaire was tested using Cronbach’s Alpha method:
· Teacher version: α = 0.84,
· Pupil version: α = 0.79.
These values indicate a high level of reliability (Fraenkel & Wallen, 2019), suggesting that the instrument is consistent and dependable for use in this research.
3.8 Method of Data Collection
The researcher personally visited the selected schools for data collection, assisted by trained field workers. Questionnaires were administered as follows:
· For teachers: questionnaires were self-administered and collected immediately after completion.
· For pupils: items were read aloud and explained where necessary, ensuring pupils understood the content before responding. Assistance was provided by class teachers to maintain a comfortable and familiar environment.

3.9 Method of Data Analysis
Data collected were coded and analyzed using the Statistical Package for the Social Sciences (SPSS) version 26. The analysis was conducted in two phases:
· Descriptive statistics (mean, standard deviation, frequency, and percentage) were used to summarize the responses and describe patterns in attitudes.
· Inferential statistics were used to test the hypotheses:
· Independent t-test to determine gender differences in teachers’ attitudes,
· Pearson correlation to examine the relationship between teacher training and attitude,
· Simple regression analysis to assess the impact of pupils’ attitudes on academic performance.











CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1 Introduction
This chapter presents the results of the data collected and analyzed in line with the objectives of the study. The analysis was carried out using both descriptive and inferential statistical methods as outlined in Chapter Three. The findings are presented according to the research questions and hypotheses formulated to guide the study.
4.2 Demographic Characteristics of Respondents
4.2.1 Demographic Distribution of Teachers
	Variable
	Frequency
	Percentage (%)

	Gender
	
	

	Male
	40
	40.0

	Female
	60
	60.0

	Years of Experience
	
	

	Less than 5 years
	18
	18.0

	5–10 years
	42
	42.0

	Above 10 years
	40
	40.0


4.2.2 Demographic Distribution of Pupils
	Variable
	Frequency
	Percentage (%)

	Gender
	
	

	Male
	48
	48.0

	Female
	52
	52.0

	Class Level
	
	

	Primary 4
	33
	33.0

	Primary 5
	35
	35.0

	Primary 6
	32
	32.0



4.3 Research Question 1: What are the attitudes of teachers toward continuous assessment in primary schools?
Descriptive Analysis (Teachers’ Responses)
	Item
	Statement
	Mean
	Std. Dev
	Interpretation

	1
	CA helps in monitoring pupils’ progress
	4.30
	0.65
	Strongly Agree

	2
	I feel burdened by CA implementation
	3.10
	0.88
	Neutral

	3
	CA improves teaching effectiveness
	4.12
	0.71
	Agree

	4
	I have received adequate training on CA
	2.75
	0.96
	Disagree

	5
	CA is more effective than terminal exams
	3.85
	0.78
	Agree


Summary: Teachers generally hold a positive attitude toward continuous assessment, although training appears inadequate.
4.4 Research Question 2: What are pupils’ attitudes toward continuous assessment?
Descriptive Analysis (Pupils’ Responses)
	Item
	Statement
	Mean
	Std. Dev
	Interpretation

	1
	I understand what continuous assessment means
	3.90
	0.80
	Agree

	2
	I like being assessed regularly
	3.70
	0.92
	Agree

	3
	I feel anxious during assessments
	3.30
	0.85
	Neutral

	4
	My teachers explain the purpose of assessments
	4.10
	0.73
	Agree

	5
	CA helps me study more regularly
	3.95
	0.76
	Agree


Summary: Pupils show a generally positive attitude, with minor anxiety expressed during frequent assessments.



4.5 Research Question 3: What are the challenges teachers face in implementing continuous assessment?
Descriptive Summary
	Item
	Statement
	Mean
	Std. Dev
	Interpretation

	1
	Too much workload makes CA difficult
	4.05
	0.79
	Agree

	2
	Lack of training affects implementation
	4.25
	0.70
	Strongly Agree

	3
	Insufficient materials/resources
	4.00
	0.74
	Agree

	4
	Large class sizes make CA ineffective
	3.95
	0.81
	Agree


Summary: Major challenges include lack of training, large class sizes, and limited resources, all of which hinder proper CA implementation.
4.6 Test of Hypotheses
Hypothesis 1: There is no significant difference in the attitudes of male and female teachers toward continuous assessment.
	Group
	N
	Mean
	SD

	Male
	40
	3.68
	0.52

	Female
	60
	3.75
	0.48


t(98) = -0.812, p = 0.419
Decision: Since p > 0.05, we fail to reject the null hypothesis.
Conclusion: There is no significant gender difference in teachers’ attitudes toward continuous assessment.
Hypothesis 2: There is a significant relationship between teacher training and their attitude toward continuous assessment.
Pearson Correlation (r) = 0.62, p = 0.000
Decision: Since p < 0.05, we reject the null hypothesis.
Conclusion: There is a moderate positive relationship between teacher training and attitude toward CA.
Hypothesis 3: Pupils’ attitudes significantly predict their academic performance.
Regression Analysis Summary
· R = 0.55
· R² = 0.30
· F(1,98) = 42.50, p = 0.000
· β = 0.55, t = 6.52
Decision: Since p<0.05, reject the null hypothesis.
Conclusion: Pupils’ attitudes significantly predict their academic performance, explaining about 30% of the variance.













CHAPTER FIVE 
DISCUSSION, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This chapter provides a discussion of the major findings of the study in relation to the research questions and hypotheses, followed by conclusions drawn from the results. The chapter also presents recommendations, highlights the study’s contributions, and suggests areas for further research.
5.2 Summary of Findings
The study investigated the attitudes of both teachers and pupils toward continuous assessment (CA) in primary schools, as well as the challenges teachers face in implementing it. The research adopted a mixed-methods approach, using both descriptive and inferential statistical tools to analyze the data collected from teachers and pupils. The summary below presents the major findings according to the research objectives and questions formulated in the study.
5.3 Conclusion
Based on the findings, the study concludes that:
1. Both teachers and pupils hold positive attitudes toward continuous assessment in primary schools.
2. The effectiveness of CA is undermined by systemic and logistical challenges, including lack of training, resources, and high teacher workload.
3. Training significantly influences teachers’ attitudes toward CA.
4. Pupils’ attitudes are closely linked to academic performance, affirming the relevance of CA as a tool for academic improvement.
5.4 Recommendations
Based on the findings, the following recommendations are made:
1. Regular training and workshops should be organized for teachers to improve their competence in continuous assessment practices.
2. The Ministry of Education and school administrators should provide adequate materials and teaching aids to support effective implementation.
3. Government should consider employing more teachers to reduce workload and improve individual attention to pupils.
4. Schools should implement pupil-centered assessment strategies that minimize anxiety and build confidence.
5. Teachers should be encouraged to integrate CA into daily instruction rather than treating it as a separate or burdensome task.
5.5 Contributions to Knowledge
This study contributes to the body of knowledge by:
· Highlighting the positive disposition of both teachers and pupils toward continuous assessment in a Nigerian context.
· Demonstrating the critical link between teacher training and CA implementation success.
· Establishing that pupils' attitudes toward assessment significantly influence academic performance, which informs curriculum planning and instructional strategies.
5.6 Suggestions for Further Research
1. A comparative study between public and private primary schools could offer deeper insight into CA practices.
2. Further research could explore longitudinal effects of continuous assessment on pupil performance over time.
3. Qualitative methods such as interviews and classroom observations could be used to complement quantitative findings.
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APPENDIX
KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF POLITICAL SCIENCE 
Dear Respondent,
REQUEST FOR COMPLETING RESEARCH QUESTIONNAIRE
I am conducting a master’s research work on assessment of Attitude of teacher and pupils towards continues assessment I primary school in Ilorin East L.G.A Kwara State.  All your responses will be used for academic purpose only and treated confidentially.
Thanks.
Researcher,
Section A: Demographic Information
Teacher Version
1. Gender: ☐ Male ☐ Female
2. Years of Teaching Experience:
☐ Less than 5 years
☐ 5–10 years
☐ Above 10 years
3. Class Level Taught: ____________________
Pupil Version
1. Gender: ☐ Boy ☐ Girl
2. Class: ☐ Primary 4 ☐ Primary 5 ☐ Primary 6
Section B: Likert Scale Items
Instructions: Kindly indicate your level of agreement with each statement by ticking (✔) the option that best describes your opinion.
Scale:
SA = Strongly Agree | A = Agree | N = Neutral | D = Disagree | SD = Strongly Disagree

Teacher Version
	S/N
	Statement
	SA
	A
	N
	D
	SD

	1
	Continuous assessment helps in monitoring pupils’ progress.
	
	
	
	
	

	2
	I feel burdened by the continuous assessment process.
	
	
	
	
	

	3
	Continuous assessment improves my teaching effectiveness.
	
	
	
	
	

	4
	I have received adequate training on how to conduct continuous assessment.
	
	
	
	
	

	5
	Continuous assessment is more effective than terminal exams.
	
	
	
	
	

	6
	Too much workload makes it difficult to conduct continuous assessment.
	
	
	
	
	

	7
	Lack of teaching/assessment materials affects continuous assessment.
	
	
	
	
	

	8
	Large class sizes make continuous assessment hard to manage.
	
	
	
	
	

	9
	School leadership supports the implementation of continuous assessment.
	
	
	
	
	

	10
	I am confident in applying various continuous assessment strategies.
	
	
	
	
	


Pupil Version (Simplified Language)
	S/N
	Statement
	SA
	A
	N
	D
	SD

	1
	I understand what continuous assessment means.
	
	
	
	
	

	2
	I like when the teacher checks my classwork or gives me short tests.
	
	
	
	
	

	3
	I feel scared or anxious when we are being assessed in class.
	
	
	
	
	

	4
	My teacher tells us why we do classwork, tests, and other assessments.
	
	
	
	
	

	5
	Continuous assessment helps me to study more regularly.
	
	
	
	
	

	6
	I feel happy when I get feedback from my teacher.
	
	
	
	
	

	7
	I do better in school because my teacher always checks my progress.
	
	
	
	
	

	8
	I understand my mistakes better after being assessed.
	
	
	
	
	

	9
	I enjoy learning when the teacher gives me feedback.
	
	
	
	
	

	10
	Continuous assessment helps me prepare well for final exams.
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